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Abstract 

The COVID-19 pandemic has generated a myriad of issues in educational systems across the globe. This 

community-based study aims to navigate the issues encountered by professors of Mabalacat City College 

during the pandemic and the interventions employed to address these issues. This study used a descriptive 

survey research design. In this study, a purposive sampling method was employed to obtain 27 professors. 

Survey questionnaires were distributed using Google Forms to the participants at Mabalacat City College. The 

data obtained from the participants were subject to the data privacy act. Thematic analysis and descriptive 

statistics were used to analyze the participants’ data. The results revealed two major themes faced during the 

pandemic which are “technical problems” and “classroom management”. The study found that the installation 

of DigiHubs provided opportunities for learners experiencing difficulties during the pandemic. These 

DigiHubs have various means, such as internet connection, gadgets, modules, and learning spaces, that foster 

a conducive environment. In addition, workshops/training sessions, seminars, and webinar sessions 

empowered technophobic professors who adhered to traditional modalities. Hence, these findings underscore 

the critical role of community colleges in the educational system, particularly during times of crisis.  
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INTRODUCTION 
Corona viruses (CoV) are the primary cause of respiratory illness and intestinal problems in 

humans and animals with zoonotic behavior (Masters, 2019). Historically, these viruses affected 

humans during the outbreak of Middle East Respiratory Syndrome (MERS) and severe acute 

respiratory syndrome (SARS) (WHO, 2020). Today, another virus (with different strains) related to 

SARS and MERS began proliferating in other continents. This virus, known as SARS-CoV, causes 

COVID-19 and originated in Wuhan, China (Kumar et al., 2020). On January 30, 2020, the virus 

spread rapidly in different countries, infecting many people from infancy to adulthood regardless 

of gender (Kumar et al., 2020). 

The battle against the COVID-19 pandemic suffered prominent effects and impacts on almost 

all sectors of humanity (Tria, 2020). Due to this pandemic, the progression and development of 

widespread disturbances such as travel restrictions (Chinazzi et al., 2020), political conflicts 

(Barrios & Hochberg, 2022), racism (Habibi et al., 2020), misinformation (Enitan et al., 2020), global 

economic fluctuations (Fernandes, 2020), and closure of schools (Viner et al., 2020) have become 

sluggish. The extant effects of the COVID-19 pandemic continue to contribute to the suffering of 

different sectors, especially education. In addition, the lack of vaccines and poor medical facilities 

have aggravated the eradication of this disease in this timeline (Tria, 2020). According to UNESCO, 

most governments worldwide have temporarily closed numerous educational institutions. To 

elaborate, around 978,503,100 learners are affected by the COVID-19 pandemic globally, as well as 

Research Paper 

mailto:glen.nolasco@mcc.edu.ph
https://creativecommons.org/licenses/by-nc/4.0/
https://doi.org/10.31098/ajosed.v2i2.2734
https://crossmark.crossref.org/dialog/?doi=10.31098/ajosed.v2i2.2734&domain=pdf
https://crossmark.crossref.org/dialog/?doi=10.31098/ajosed.v2i2.2734&domain=pdf
https://orcid.org/0009-0008-1857-9096
https://orcid.org/0009-0006-5507-9176
https://orcid.org/0009-0007-1884-5668


 Adv. J. STEM. Ed 

96 
 

the 131 country-wide closures and other autonomous institutions that are partially opened. Sadly, 

in the Philippines, roughly 28 million learners are affected. These numbers are affected by 

community lockdowns and quarantine, which drive education in the Philippines to embrace online 

learning platforms (Crawford et al., 2020). 

DepEd denotes the Department of Education in the Philippines. The executive branch of the 

Philippine government supervises operations in basic education. This department is involved in the 

formulation and execution of educational policies, programs, and services in the Philippines. On the 

other hand, Higher Education Institutions (HEIs) refer to all forms of postsecondary educational 

institutions that foster advanced education and specialized training that are aligned with lifelong 

learning. These institutions are higher than basic education or high school level. In the Philippines, 

HEIs are categorized differently as (1) National University, (2) Private Higher Education 

Institutions, and (3) Public Higher Education Institutions where Mabalacat City College is located. 

In the Philippines, the Commission on Higher Education (CHEd) is the governmental agency 

charged with promoting quality higher education, overseeing, and regulating institutions under the 

HEI across the Philippines.  

In response to the appalling situation during the COVID-19 pandemic, educational leaders 

under DepEd and CHEd agreed to employ the new normal approach in the Philippines’ educational 

system (Tria, 2020). For instance, in DepEd, a learning continuum plan (LCP) minimizes direct and 

indirect contact with students and strengthens social distancing. This LCP was projected in DepEd 

ORDER No. 12 s. 2020 (DepEd, 2020). Interestingly, in CHEd, HEIs were given academic freedom to 

adopt and implement distance learning, e-learning, remote learning, and other alternative modes, 

all encapsulated in the New Normal Approach. This approach is not new to the educational system 

in the Philippines; in fact, UP Manila applied blended learning in its educational system before the 

COVID-19 pandemic (Tanhueco-Tumapon, 2020). 

Another innovative approach used in the educational sector during the COVID-19 pandemic is 

the HyFlex approach. HyFlex is a combination of online and face-to-face synchronous courses, 

where students are free to choose when and how they will engage in the course. This modality was 

first introduced in 2007 by Beatty, and the primary goal of this modality is to connect online and 

face-to-face approach (Cumming et al., 2024).  

Mabalacat City College (MCC) is a Higher Education Institution founded in 2008 as Mabalacat 

College by Marino "Boking" Morales during his term as mayor of Mabalacat City. The MCC, located 

in Pampanga, Philippines, has 5 institutes: the Institute of Arts and Sciences (IAS), the Institute of 

Business and Computing Studies, the Institute of Hospitality, Tourism, and Management, and the 

Institute of Teacher Education. As COVID-19 started to affect Mabalacat City College, President 

Michelle Aguilar-Ong decided to adopt and implement the HyFlex modality to cope with this volatile 

situation. One of the executed projects of this institution was the MCC`s Technological Advanced 

Project in the spirit of the MCC Smart Classroom. This project was designed to foster innovative 

teaching experiences and learning using HyFlex learning during the COVID pandemic. It provided 

opportunities to mimic a normal classroom setup, even when students were in remote areas. 

Despite this innovation, community colleges may still experience issues and challenges similar to 

those of the COVID-19 pandemic. Hence, navigating issues and interventions during crises is pivotal 

for providing information about possible strategies that can be used when encountering similar 

problems.  

Thus, this study focuses on providing insights into the professors of Mabalacat City College, 

Mabalacat City, Pampanga, Philippines. Specifically, this study sought to answer the following 

questions: 

1. How to navigate issues encountered by professors of Mabalacat City College during the COVID-

19 pandemic; and 
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2. Identification of interventions made by Mabalacat City College to address issues encountered 

by the faculty staff.  

 

LITERATURE REVIEW 

This section presents the results of the literature review and studies conducted to unveil what 

is already known about issues and interventions in the educational system during the COVID-19 

pandemic. 

 

The Nature of the New Normal: Educational Involvement  

In any aspect of humanity, especially education, 2020 has proven challenging due to the COVID-

19 pandemic. As reported, roughly one billion students are affected by the pandemic. To cope with 

the current situation, UNESCO provided a way to alleviate it by using distance education (Sali, 

2020). UNESCO defines distance education as "any educational process in which all or most of the 

teaching is conducted by someone removed in space and time from the learner with the effect that 

all or most of the communication between teachers and learners is thorough an artificial medium 

either electronic or print”. In other words, this approach is defined as "Learning experiences in 

synchronous or asynchronous environments using different means with internet involvement". 

UNESCO Director-General Audrey Azoulay said, "Never before have we witnessed educational 

disruption on such a large scale". The coronavirus outbreak disrupted the global academic calendar 

and its state of arrays (Demuyakor, 2020). To achieve the optimum effectivity of distance 

education/distance learning, 4As should be implemented: accessibility, availability, adaptability, 

and acceptability (Sali, 2020). Usually, the New Normal Approach has two main instructional 

deliveries used in the field of education: synchronous and asynchronous. The nature of 

synchronous learning is structured such that the student attends live or real-time lectures between 

the student and the teacher. In contrast to the asynchronous approach, it is a nonstructured 

approach where students can choose when to do their tasks. (Dwivedi et al., 2020). 

 

Alternative Learning Delivery Modalities 

DepEd prepares self-learning modules for education`s new normal. July 1, 2020, DepEd, 

Steadfast in its preparation for School Year 2020-2021, the Department of Education (DepEd) 

provided Self-Learning Modules (SLMs) with alternative learning delivery modalities offered for 

various types of learners across the Philippines. Learning delivery modalities include blended, 

modular, and online learning (DepEd, 2020). A decade ago, blended learning was a way to promote 

innovation, reduce educational costs, personalize learning experiences, raise student achievement, 

and create a more student-centered learning approach. This practice is widely adopted across 

different levels in the field of education to the extent that scholars coined it as the "new traditional 

model" (Dziuban et al., 2018). Interestingly, three categories of blended learning systems: first is 

the enabling, which encapsulates the improvements to access and convenience; second is 

enhancing, which explains the incremental but not radical pedagogical change; and last is 

transforming, which concerns more of the radical transformation of pedagogy. Nevertheless, even 

though scholars provided the fundamental nature of blended learning, observing, and tracking its 

growth is an arduous job because of its definitional ambiguity (Dziuban et al., 2018). Because of its 

broad nature, many scholars have defined this new model in many ways (Okaz, 2015), and due to 

technological innovation, it has been increasingly used in many e-learning or online courses 

(Morton et al., 2016). Also, blended learning gained importance, especially with the development 

of online learning and flipped teaching, which made this practice more innovative (Wang et al., 

2015; Morton et al., 2016). The Department of Education (DepEd) developed a program known as 

the "DepEd Computerization Program" that will allow public schools to have computers (DepEd, 
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2018), thus providing an effective way to improve the quality of education. 

The term "Online Learning" has a broad definition; for instance, it refers to learning mediated 

by the Internet (Rapanta et al., 2020). Due to the pandemic, learning systems in different countries 

have shifted to different modalities (Aliyyah et al., 2020). Online learning embraces internet-based 

courses initiated using synchronous, synchronous, or hybrid approaches. Despite the positive 

feedback and outcomes of online learning, there are also negative impacts reported by several 

countries (Aliyyah et al., 2020). Furthermore, to achieve the optimum effectivity of online learning, 

the internet connection must be robust to achieve the alternative to face-to-face (Lassoued et al., 

2020). According to Rapanta et al. (2020), there are 4 purposes of online learning: (1) the learner 

is at a distance from the tutor/instructor, (2) the learner uses some form of technology to access 

the learning materials, (3) the learner uses technology to interact with the tutor/instructor and 

with other learners, and (4) some support is provided to learners. 

 

Advantages and Disadvantages of Alternative Learning Delivery Modalities (ALDM) 

Indeed, the COVID-19 pandemic brought inequities into human daily lives (Ambrose, 2020). 

Nonetheless, this scenario pushes the sectors involved in education to utilize all means to provide 

quality education—ALDM (Korkmaz & Toraman, 2020). Despite the positive feedback from these 

alternatives, there is also negative feedback, which is described below. 

Some of the reported disadvantages of ALDM include issues related to time management, the 

use of technology tools, student assessment, communication, and the lack of in-person interaction 

(Gloria & Uttal, 2020). To begin with, online learning may not be efficient and accessible to some 

students due to the lack of either devices or an internet connection (Wang et al., 2020). 

Furthermore, older internet users will benefit the least for reasons like technophobia (Lee et al., 

2020). In addition, numerous teachers/instructors are technophobic, worried, anxious, or not 

confident enough to deal with their computer hardware and software during online learning (Rosen 

& Weil, 1995). Moreover, bad connections prominently happen in data packages, which can cause 

late collection, completion, and even understanding of the material by the student (Aliyyah et al., 

2020). 

ALDM has had a positive impact on the educational system. A few of them are as follows: (1) 

The educational approach has provided an ideal alternative for the current situation of the 

pandemic. (2) This online learning approach provided experiential situations for student activities 

and the teacher`s/instructor`s working practices (Rapanta et al., 2020). For instance, teachers can 

record and upload lessons using different platforms (Google classroom and other online platforms), 

enhancing teachers’ orientation toward technology (Toquero, 2020). In addition to the advantages, 

online learning also has the same effectivity as face-to-face learning in some situations for students 

(Rajab et al., 2020). Furthermore, some of the characteristics of online learning are free and broad 

access in the student`s time (Zhang, 2020), not to mention the synchronous and asynchronous 

approach used in online learning (Aliyyah et al., 2020). Moreover, online learning paves the way for 

education to continue despite the national and local enhanced community quarantine (ECQ) 

(Korkmaz & Toraman, 2020). Also, students with smartphones and internet access can experience 

the advantages of online learning (Adnan & Anwar, 2020). 

 

Related Studies 

The Study by Jayalath et al. (2020), Language Advising as Psychosocial Intervention for First-

time Self-access Language Learners in the Time of COVID-19: Lessons from the Philippines, shows 

the nature of Language Learning Using Metacognitive Reflection of their Different Participants. A 

few of their results are that students need more connections during online classes, which causes 

inadequate delivery. In addition, the lack of feedback from students was also their major problem 



 Adv. J. STEM. Ed 

99 
 

during this pandemic. Demuyakor's paper (2020) revealed the perceptions of Ghanaian 

International Students in China toward the online learning approach. The study included 315 

participants (69.1% male and 30.9% female). The results show that they were content with online 

learning. In addition, scores on the effectiveness and credibility of online learning programs are 

higher than the students` challenges during the pandemic. The journal of Jayalath et al. (2020) 

enhances the capacity of the academic community to meet similar satisfaction in the future. Six 

universities in Sri Lanka were selected for this study. A survey questionnaire was distributed 

randomly to 90 teachers and 650 students at six universities. Narrative analyses were conducted 

to identify shared views through telephone inquiries. The manuscript by Kapasia et al. (2020) 

expresses the impact of lockdowns on students’ learning status in West Bengal, India. Their Study 

sent students a structural questionnaire link using Google Forms via various platforms. A total of 

232 students distributed complete survey information. A simple percentage value was used in this 

Study to evaluate the data. Students have been facing various problems related to depression, 

anxiety, poor internet connectivity, and an unfavorable study environment at home. 

The study by Rajab et al. (2020) was conducted at the College of Medicine (COM) of Alfaisal 

University, Riyadh, Saudi Arabia. The survey questionnaire was e-mailed to the participants. A total 

of 1,289 students and faculty members from COM participated in this research. The challenges 

reported to online medical education during the COVID-19 pandemic included issues related to 

communication (59%), student assessment (57.5%), use of technology tools (56.5%), online 

experience (55%), pandemic-related anxiety or stress (48%), time management (35%), and 

technophobia (17%). The results of Johnson et al. (2020) were gathered from 897 faculty and 

administrators. The participants reported that faculty with and without online teaching experience 

pivoted to online teaching, and nearly all administrators indicated that those without online 

teaching experience were learning how to teach online. Regardless of whether the faculty had 

previous experience teaching online or not, many faculty members reported using new teaching 

methods. Most faculty members reported changing their assignments or exams because of 

transitioning to a new delivery mode. Nearly half reported lowering students’ expected workload 

(including dropping assignments or exams) and shifting to a pass or fail status in the semester. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Conceptual Framework 

 

RESEARCH METHOD 

This study employed a descriptive survey research design to navigate issues faced by 

professors and interventions at Mabalacat City College, Mabalacat City, Pampanga, Philippines 

during the COVID-19 pandemic. A thematic approach was used in this research to showcase and 

thematize the experiences of the participants (Lassoued et al., 2020). A descriptive survey study 

summarizes the participants’ experiences using a survey questionnaire (Korkmaz & Toraman, 
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2020). This research applied a descriptive method (Allo, 2020). 

 

Participants 

This study used a purposive sampling method to maximize the potential participants of the 

study at different institutions in Mabalacat City College. The subjects of the study were limited to 

the instructors of Mabalacat City College who used the HyFlex learning approach. The data obtained 

from the participants were treated with the utmost confidentiality and in adherence to RA 10173. 

This Study used purposive sampling to select a representative population sample (Korkmaz & 

Toraman, 2020). Participants include part-timers and full-time faculty of the local college who will 

explore instructors’ issues, challenges, and interventions regarding the new normal approach at the 

tertiary level. Demuyakor’s guide (2020) was applied to the percentage of participants involved; 

the sample size should be >50% to be appropriate for analysis. A total of 27 participants 

participated in the survey questionnaire.  

 

Data Collection and Procedures 

The data collection was conducted in November-December 2022. The questionnaire was e-

mailed a week before data collection using a Google Forms platform. The estimated time for 

participants to complete the tool was 10 minutes at maximum. All participants provided full 

consent before participating in the online survey (Rajab et al., 2020; Kapasia et al., 2020; 

Demuyakor, 2020). All electronic copies of the data were stored in a password-protected Zip file 

before their permanent deletion.  

 

Data Analysis 

This study used graphs and descriptive statistics to analyze data distribution. Also, percentage 

distribution, arithmetic mean, and frequency distribution were applied in this research (Kapasia et 

al., 2020). All computations were performed in Microsoft Excel, and all graphs were extracted using 

GraphPad Prism V9. All the data gathered from the participants were subjected to thematic 

mapping to explore the organization and facile observation (Aliyyah et al., 2020). 

 

FINDINGS AND DISCUSSION 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. The age range of the participants is shown. 

  

As shown in Figure 2, most participants in this study were within the age groups of 26-30 and 

36-40 years, followed by those aged 41-45 years. The least represented age groups were 46-50 

years, 20-25 years, over 50 years, and 31-35 years. 
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Figure 3: Percentages of major and minor courses taught by the participants. 

In terms of teaching responsibilities, the professors were primarily engaged in teaching major 

courses. Figure 3 shows that 58 participants were involved in delivering these major courses. 

Additionally, a smaller portion of their teaching load included minor subjects, with 14 minor 

courses also being covered.  

 

 

 

 

 

 

 

 

 

 

 

Figure 4: Distribution of participants among the Institutes. 

IASTE: Institute of Arts and Sciences; IBE: Institute of Business Education; ICS: Institute of 

Computing Study; IHTM: Institute of Hotel and Tourism Management 

 

As shown in figure 4, the Institute of Arts, Sciences, and Teacher Education had the highest 

number of participants (15), followed by the Institute of Hospitality and Management with 7 

participants. In contrast, the Institute of Business Education and the Institute of Computing Studies 

had the fewest participants. 

 

Table 1: Results of thematic analysis of the corresponding distributions and frequencies 

Themes Sub-theme Distributions 
Total 

frequency (%) 

Technical 

Problems 

No/Fluctuating Internet 

Bandwidth 
15 

52% No/Low-end Devices 8 

Technophobes / Luddite 

Professors 
4 

Classroom 

management 

Conducting Assessments 11 

48% Miscommunication 5 

Environmental Distractions 9 
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Table 1 presents the major themes related to issues faced by MCC professors during the COVID-

19 pandemic. These issues were categorized into two main themes: (1) Technical Problems and (2) 

Classroom Management. Within the theme of Technical Problems, the most frequently reported 

issue was unstable or fluctuating internet bandwidth, affecting 15 respondents. This issue is 

widespread across universities as the pandemic continues to impact the educational sector. Studies 

by Rotas and Cahapay (2020), Diasti and Hartono (2023), and Lapitan et al. (2021) similarly 

reported that both professors and students experienced unstable internet connections during 

online classes. Likewise, Hermano and Denamarca (2022) noted that slow or unstable internet 

connections were common in Philippine State Colleges. Additional challenges included the need for 

more access to adequate or compatible devices for online learning and difficulties encountered by 

technophobic or Luddite professors. As traditional teaching methods remain the predominant 

teaching modality in the Philippines` educational system, the abrupt shift to innovative teaching 

methods during the pandemic posed significant challenges for traditional professors and students 

(Boyer-Davis, 2020). Numerous scholars have documented the difficulties faced by technophobic 

faculty in adapting to the new normal in education (Yang & Wang, 2024; Khasawneh, 2023; Rehman 

et al., 2024), particularly among seasoned professors (Nimrod, 2018). However, this study found 

technophobia to be the least frequently reported issue because most participants were relatively 

younger (Fig. 2A).  

Second, classroom management revealed that conducting online assessments posed a challenge 

to the professors. This finding aligns with the observations of Tuah and Naing (2021) and 

Perwitasari et al. (2021), who noted that online assessments remained challenging, as the pandemic 

persistently exacerbated social distancing protocols and lockdowns. Furthermore, since online 

assessment platforms were not widely used before the pandemic, transitioning to these methods 

proved difficult for both professors and students. Environmental distractions were also significant, 

reported by 9 participants. Although less frequently mentioned, Miscommunication was noted as a 

challenge by 5 participants. These data provide information about the complex issues during the 

COVID-19 pandemic. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: Theme mapping of issues encountered by the MCC professor 

 

Conspicuously, figure 5 shows the two primary themes of issues encountered by MCC 

professors during the COVID-19 pandemic. The figure further delineates the subthemes within each 

theme, emphasizing areas where interventions could be effectively used to address these specific 

issues. 
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To address these issues, the MCC implemented various projects to alleviate the issues faced by 

professors and students. The MCC launched the "Tablet Loan Project" to address the problem of 

students and professors with no or low-end devices. This initiative gave stakeholders easy access 

to decent devices, alleviating their experience with the HyFlex modality. Devices were distributed 

in these DigiHubs to enable better connectivity and engagement during online classes. Fluctuating 

internet bandwidth emerged as a significant subtheme in this study (Table 1. To mitigate this issue, 

MCC extended support to the community by establishing “Digital Hubs” in every barangay in 

Mabalacat City, where internet connection, desktop, tablet, and learning space were available. 

These hubs provide fast, reliable internet access, hard-copy modules for students’ courses, and 

other means for students. Beyond addressing technical concerns, these hubs also tackled issues 

related to the "Classroom Management" theme by offering a learning environment conducive to 

online education while simultaneously addressing environmental distractions, communication 

problems, and conducting assessments. These hubs allow students to access a supportive learning 

environment close to home, even during the pandemic (Marushchak et al., 2023). In response to the 

final subtheme of technical challenges, which focused on enhancing the capabilities of MCC’s 

professors for HyFlex teaching, the college introduced the "Faculty Training Program." This 

program offered a range of training sessions, workshops, and webinars/seminars to promote 

professional growth and equip faculty members for effective online teaching (Toquero & Talidong, 

2020). Participation was substantial, with 68% of faculty members from IASTE, 68% from ICS, 80% 

from IBCE, and 100% from IHMT engaging in webinars and training sessions during the pandemic. 

Through this initiative, seasoned professors were able to learn and adapt to the HyFlex modality, 

finding enjoyment in the process despite their initial difficulties with technology (Luddite). 

 

CONCLUSIONS 

As the challenges of the COVID-19 pandemic began to diminish, numerous lessons and insights 

emerged from this unprecedented period. Various factors and issues have been highlighted 

throughout the pandemic, many of which remain relevant as we move forward. Mabalacat City 

College, as a community-oriented institution, has played a significant role in supporting the local 

community by extending services and resources despite numerous obstacles. Through its proactive 

interventions, such as installing DigiHubs, distributing printed modules, providing gadget loan and 

deploying desktops across barangay, the college effectively addressed some of the most pressing 

issues encountered during the pandemic. These included limited access to devices, unreliable 

internet connectivity, communication barriers, challenges in conducting assessments, and 

environmental distractions that affected learning. Although these solutions mitigated several 

challenges, the issue of technophobia among faculty members was a particularly difficult challenge. 

This experience highlighted the importance of flexibility and resilience in education. To further 

ameliorate and improve the crisis action of the institution, it is highly recommended that similar 

institutions should establish continuous development programs focusing on technology adoption 

and online modalities to empower the educational staff in future catastrophes similar to the COVID-

19 pandemic. As a recommendation to other HEIs, addressing this issue requires dedicated effort 

and institutional adaptability. Such experience underscores the importance of resilience, 

innovation, and community-centered approaches to overcoming adversity. Mabalacat City College’s 

initiatives testify to how community colleges can effectively respond to crises by adapting to new 

demands and supporting students and educators through thoughtful interventions. 

 

LIMITATION AND FURTHER RESEARCH 

This study was limited to 27 professors from Mabalacat City College, which may limit the 

information on broader issues and possible interventions during the COVID-19 pandemic. 
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Demographic profiles and open-ended questions were used to acquire the information and insights 

of the participants during the study. Although these data may provide insightful information, they 

are limited to the experiences of the faculty at Mabalacat City College. Descriptive statistics and 

thematic analysis were employed in this study to explore the role of Mabalacat City College in issues 

during the COVID-19 pandemic; and the interventions applied to alleviate the situation. 

Future research could explore comparative studies among various educational settings, 

including public and/or private higher education institutions and rural and/or urban colleges, that 

can offer more understanding of how these communities responded to the challenges posed by the 

COVID-19 pandemic. Moreover, examining the effectiveness of specific interventions could provide 

deeper insights into their sustainability and long-term benefits for both students and educators. 

Another potential avenue for research is to examine the impact of the shift to online and blended 

learning modalities on student learning outcomes, participation, and comprehension, which could 

involve studies to assess how these modalities affect different student demographics and whether 

the interventions implemented during the pandemic have had lasting positive effects on 

educational equity and access. Finally, exploring how faculty support systems and professional 

development programs helped institutions remain resilient during the crisis could also provide 

insights into how schools can better prepare for future challenges. 
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