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Abstract 

 

Deaf students often face social isolation in public schools, where they are a small minority among predominantly 

hearing peers and educators. Research indicates this leads to feelings of loneliness, limited social skills, and 

diminished self-esteem, all of which can adversely impact their academic performance. Consequently, school 

administrators and teachers are legally encouraged to address this concern. Research also highlights the 

importance of student involvement, particularly that of student leaders, who can significantly influence their 

schoolmates. This study aimed to assess the ability level of the student leaders in promoting inclusivity and 

helping reduce isolation for deaf students. This research evaluated the effectiveness of a sign language workshop 

intervention among student leaders on minimizing the social isolation of hard-of-hearing students. A purposive 

sampling approach was used to select participants for the study, consisting of 12 student leaders from SPED 

High School. These participants attended the workshop and completed a pretest-posttest using the Likert Scale 

to assess intervention effectiveness. The gathered data were analyzed using Microsoft Excel to calculate 

averages and rank results. Initially, the student leaders exhibited an overall pretest mean score of 2.13, signaling 

a lack of confidence and skills in supporting hearing-impaired peers. Post-workshop, their capacities markedly 

improved, with scores rising to 4.51 for enhancing inclusivity and 4.17 for reducing social isolation. These 

outcomes indicate that the training successfully boosted the student leaders' confidence and understanding, 

equipping them with vital skills to better advocate for and support hearing-impaired peers. In conclusion, 

focused training programs or workshops are crucial for empowering student leaders to foster inclusivity and 

reduce social isolation. 
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INTRODUCTION 

Communication is the heart of leadership. As student leaders, the ability to connect with 

and understand diverse communities is essential in fostering inclusivity and empathy. In a world 

where voices come in many forms, sign language serves as a bridge to allow everyone to engage 

meaningfully with individuals who are deaf or hard of hearing. Communication, as defined in this 

context, includes verbal and nonverbal forms of interaction. (Kusumawati, 2019). Social skills, 

meanwhile, refer to the abilities that enable individuals to interact effectively and harmoniously 

with others (Little et al., 2017). These include active listening, empathy, adaptability, and the ability 

to interpret and respond appropriately to social cues.  (Riggio, 2024) proposes a systematic 

framework for developing emotional and social communication skills in student leaders, 

emphasizing the importance of well-defined skills underlying leadership competencies. Thus, 

proficiency in both verbal and nonverbal communication becomes a foundational aspect of 

students’ education, particularly for those who hold leadership roles, as they have the power to 

influence and advocate for inclusivity in their communities.  
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However, current curricula tend to emphasize verbal communication, often overlooking 

the value of nonverbal modalities like sign language. This education gap is particularly evident in 

Turkish Sign Language teaching, where "spoken-driven" approaches fail to address modality-

specific requirements for hearing learners (Makaroğlu, 2022). Despite the growing emphasis on 

inclusive education, there remains a significant gap in training student leaders to use nonverbal 

communication effectively, specifically through sign language. 

Despite the growing recognition of inclusive education, which offers a wide scope of 

opportunities for students, the focus on inclusive practices often overlooks the specific needs of 

student leaders in terms of nonverbal communication. This approach challenges the education 

sector to reimagine its strategies, ensuring that quality education is accessible not only to students 

without disabilities but also to those with unique characteristics, such as hearing impairments. One 

effective strategy in this context is the integration of sign language into classroom settings. Sign 

language is a visual-manual communication system primarily used by Deaf and hard-of-hearing 

individuals (Moradi et al., 2023). It encompasses hand gestures, facial expressions, and body 

movements to convey meaning. Sign language is a natural language, having its own grammar, 

syntax, and vocabulary. It has its own structure that the speaker must understand to convey a clear 

message. Moradi (2023) emphasized in his study entitled “A Review of Sign Language Systems” that 

British Sign Language has distinct grammatical features and structures- as a language, it can be 

dependent or connected to spoken English. A comprehensive analysis and understanding are 

required, as it is challenging to delve into the intricacies of sign language. However, sign language 

varies from one region to another, which results in distinctions in different places or regions. Sign 

language is not universal, contrary to common misconceptions. There are over 200 distinct sign 

languages worldwide, each with its own lexicon and grammar (Woll, 2019). In addition, sign 

languages employ various strategies for reference and depiction, combining conventional forms 

with more improvised semiotics. Across different sign languages, signers typically use conventional 

forms for new referents and less conventional strategies for maintained and reintroduced referents 

(Ferrara et al., 2022). 

Research highlights the potential benefits of incorporating sign language in inclusive 

educational environments. The use of sign language in an inclusive environment can greatly 

contribute to the growth of both regular and hard-of-hearing students. The practice of integrating 

sign language promotes a supportive learning setting that allows deaf students to develop a sense 

of belonging. The study conducted by Goswami et al. (2020) presented results that students gained 

benefits such as awareness about non-verbal communication modes, mastery of basic Indian sign 

language, and positive views toward sign languages. These benefits also extend to student leaders, 

enabling them to foster a more inclusive environment and develop skills that promote empathy and 

effective communication in diverse settings. 

Sign language has been an effective strategy utilized in the classroom to create an 

opportunity for deaf students to connect and form a bond with students without disabilities. 

Delving into the complexity of sign language and understanding is not just a matter of linguistics 

but also a matter of human rights and inclusivity. Many people are unable to understand or use sign 

language in daily interactions. With the use of gestures as a mode for their communication, the 

social skills of students will be enhanced and widened as they learn basic sign language, which is 

essential for their interpersonal skills. Gestures are an integral part of non-verbal communication 

as an alternative to words: They include behavior such as facial expression, eye movements, tone 

of voice, and hand gestures, as well as less obvious messages like dress, posture, and distance 

between two or more people.  These gestures are all encapsulated in basic sign language that 

conveys messages.  
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Universities can play a crucial role in integrating people with disabilities into the education 

system by offering sign language courses. While some schools have started to incorporate sign 

language into their curricula as part of inclusive education efforts, there remains a significant gap 

in research and practice when it comes to training student leaders specifically in sign language. 

Current initiatives often focus on integrating sign language for general classroom use or the benefit 

of students with hearing impairments. In contrast, there is little emphasis on equipping student 

leaders with the skills needed to communicate inclusively with their peers, particularly in 

nonverbal modalities like sign language. In Cameroon, efforts to include students with hearing 

impairments in regular schools face challenges related to academic support, classroom placement, 

and sign language interpretation (Bamu et al., 2017). Repeated viewings of sign language materials 

have shown promise as an evidence-based practice for deaf and hard-of-hearing students in 

mainstream settings (Beal-Alvarez & Huston, 2014). However, challenges persist, such as 

inadequate adjustments in regular schools and communication barriers (Bamu et al., 2017; Alasim, 

2018). To address these issues, strategies like proper classroom placement and improving 

interaction between deaf/hard-of-hearing students and their hearing peers have been proposed 

(Alasim, 2018). Despite the presence of these studies, there is little emphasis on equipping student 

leaders with the skills needed to communicate inclusively with their peers, particularly in 

nonverbal modalities like sign language. 

Therefore, considering the aforementioned studies, the researchers seek to achieve the 

following: 

1. Deliver an engaging lecture for student leaders on the significance of inclusive 

communication and its impact on fostering empathy and understanding.  

2. Conduct an interactive workshop to teach basic sign language skills 

3. Facilitate practical exercises that allow student leaders to demonstrate their sign language 

proficiency through simulated real-life scenarios. 

 

LITERATURE REVIEW 

Hearing-impaired/Deaf students 

Hearing impairment denotes a disability that significantly limits a student's ability to hear 

and understand speech, adversely affecting their participation in classroom activities and their 

capacity to benefit from instruction (Plack, 2018). Students with hearing impairments face multiple 

challenges in inclusive educational settings, including difficulties in understanding teachers' 

instructions, effective communication, and engaging in classroom tasks (Kulhade & Kumar, 2022). 

Research indicates that some hearing-impaired students may also have learning disabilities, which 

can further exacerbate their academic struggles (Bunch & Melnyk, 1989, as cited in Kulhade & 

Kumar, 2022). To address these issues, e-learning environments have been explored as a potential 

solution. Nonetheless, many existing platforms do not cater to the specific needs of hearing-

impaired students, underscoring the necessity for improvements (Dodandeniya et al., 2023). These 

findings support the broader framework of inclusive education theory, which advocates for 

systemic adaptation and individual accommodation in the classroom (Florian & Black-Hawkins, 

2011). Studies stress that providing appropriate support and accommodations is crucial to 

ensuring equitable educational opportunities for hearing-impaired students in inclusive contexts 

(Oreshkina & Safonova, 2022). 

 

Sign Language 

As stated by the National Deaf Children’s Society in 2025, sign language is a “visual 

language” that utilizes facial expressions, hand gestures, and body movements. Meanwhile, they 

also mentioned that sign language has its own grammar, structure, and vocabulary. Improving 
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communication skills is crucial, particularly for those who are hard of hearing. Furthermore, a study 

by Lucas & Valli in 2004, as cited by Clary in 2019, indicates that using sign language increases one’s 

capacity to communicate effectively.  

Moreover, research shows that in educational contexts, sign language has demonstrated 

benefits such as increasing students’ attention and self-confidence, enhancing reading skills, and 

improving their on-task behaviors. Fitriyani et al. (2024) state that sign language acts as an 

essential means of nonverbal communication for children who have hearing impairment, building 

up their learning experiences and engagements with their teachers and peers.  

Rather than being a supplemental tool, sign language is central to pedagogical equity, as 

supported by Fitriyani et al. (2024), who identified its role in enhancing reading skills, classroom 

engagement, and self-confidence. Silvestri and Hartman (2022). further emphasize that sign 

language enhances the ability of deaf and hard-of-hearing students to engage meaningfully in 

classroom discussions, particularly in English language settings. Furthermore, the study of Ryan et 

al. (2021). shows that sign language is vital in inclusive environments for reducing social isolation 

among deaf students in schools. Studies recommend that schools should prioritize enhancing sign 

language abilities and emotion regulation and encouraging positive interactions between deaf and 

hearing students (Travelancya, 2022). This is further supported by DepEd Order No. 44, s. 2021, 

which aims to provide educational services to learners with disabilities, emphasizing inclusion and 

fostering a welcoming atmosphere for all students, and Republic Act No. 11650, referred to as the 

"Instituting a Policy of Inclusion and Services for Learners with Disabilities in Support of Inclusive 

Education Act," that enhances the existing policy on inclusion and services for students with 

disabilities.  This situates sign language not merely as a tool of accommodation but as a core enabler 

of systemic inclusion. 

 

Sign Language Workshop  

Studies show that sign language workshops can be beneficial for students who are hearing 

as well as those who are deaf. According to Goswami et al. (2020), learning sign language enhances 

hearing students’ cultural understanding, communication skills, and perceptions of the deaf 

community. It also improves reading skills, vocabulary, spelling proficiency, and self-confidence as 

referenced by Phan, H.D. et al. (2020). Goswami et al. (2020) claim that integrating sign language in 

educational contexts helps promote a comfortable and inclusive environment for both hearing and 

hard-of-hearing students. The use of visual representations, combined with sign language, has 

shown significant gains in sight word acquisition (Gallion, 2016). For deaf and hard-of-hearing 

students, visual aids and sign language help overcome barriers to participation and interaction in 

inclusive classrooms (Alasim, 2018). Effective strategies and interventions are also integral in the 

process of learning. As cited by Mihret and Joshi (2025),  allowing learners to engage and 

collaborate through motivational and strategy-based approaches aligned to sign language is 

essential for good interventions in their learning.  Scott and Hoffmeister (2017) discovered the 

relationship between academic English knowledge and reading fluency in speculating the reading 

comprehension scores of deaf students.  Interactive and productive collaboration of strategies and 

content allows both hearing and hard-of-hearing students to socialize meaningfully. 

 Moreover, a study by Lapinski et al. (2015) discovered that conducting a workshop about 

deaf culture and basic sign language to medical students enhanced their knowledge and confidence 

in interacting with patients who have hearing impairment. Together, these studies point to the dual 

impact of sign language workshops, enhancing empathy and cross-cultural communication, and 

reinforcing linguistic and academic skills, particularly in multilingual or English language contexts. 

The collective implication across these studies points to a systemic benefit of sign language 

workshops not only as a learning tool but also as a medium to reframe classroom culture into one 
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that embraces linguistic diversity and nonverbal pedagogy. 

 

Student Leaders 

Student leaders play crucial roles in fostering inclusion within educational settings. They 

act as informal leaders, taking initiatives to promote inclusion and participate in decision-making 

processes (Hajisoteriou & Sorkos, 2022). They are instrumental in creating inclusive environments 

by reconceptualizing diversity, promoting inclusive culture, strengthening language support, and 

extending relationships beyond school boundaries (Vassallo, 2024). In higher education, leadership 

faces challenges in including students with disabilities, including institutional and architectural 

barriers (Mahlangu & Ntombela, 2021). Administrative leaders and student leaders are essential in 

cultivating inclusive educational environments that value diversity and promote equity for all 

students, especially students with disabilities. Research recommends that school leaders must 

examine their values and beliefs, communicate a vision of inclusion, and collaborate with others to 

create a welcoming school culture that positively responds to differences (Pazey & Combes, 2020). 

In this sense, student leaders act as both agents and embodiments of inclusive education theory. 

The involvement of students in inclusive school leadership is essential, as education cannot exist 

without educators, students, and learning objectives (Blackman et al., 2019). 

 

Social Isolation Among Deaf Students 

A range of studies on social isolation among deaf students uncovers intricate challenges 

within both mainstream and specialized educational environments. Deaf students frequently 

grapple with feelings of isolation, loneliness, and disconnection from both their deaf and their 

hearing peers (Kersting, 1997, as cited in Mikhailova, 2020). While they are not actively rejected, 

deaf students in mainstream schools often face neglect and establish fewer friendships compared 

to their hearing counterparts (Nunes et al., 2001, as cited by Terleksti et al., 2020). Surveys report 

that the reading of approximately half of deaf students in the United States was below the fourth-

grade level during their high school graduation, indicating that only 7 to 10% of deaf students 

graduate at the grade seven level or above (Allen 1994; Traxler 2000; Cawthon 2004, as cited by 

Iva Hrastinski, R. Wilbur in 2016). These findings are consistent with social learning theory by 

Albert Bandura, which highlights the importance of social engagement and peer interaction in 

cognitive development. Communication challenges and a lack of familiarity with deaf culture can 

worsen these situations (Kersting, 1997, as cited in Mikhailova, 2020). According to Nunes et al. 

(2001), as cited in Edmondson & Howe (2019), these issues underscore the necessity for proactive 

efforts to facilitate the social integration of deaf students, including aiding hearing peers in 

overcoming communication barriers and promoting more affirmative attitudes toward their deaf 

classmates. Furthermore, Edmondson & Howe (2019) examined numerous studies on hearing loss 

and loneliness. Their review revealed that among the thirty-three studies analyzed, 60% (12 out of 

20) indicated a link between hearing loss and loneliness, while 64.7% reported that children with 

hearing loss faced greater social isolation (11 out of 17). Studies suggest implementing “proactive 

initiatives,” such as intervention programs that encourage engagement with hearing-impaired 

individuals and educate those without hearing loss to help minimize social isolation. 

 

Inclusive Education in an Academic Setting 

Learning becomes meaningful if it is anchored to the diverse needs of learners, most 

especially deaf students who are addressed but lack the quality education offered to them. Hartinez 

and Natividad (2024) elaborate that inclusive education aims to integrate students with disabilities 

into mainstream classrooms, promoting inclusive education and equal opportunities. Rapp and 

Corral-Granados  (2021) analyzed inclusive education through the lens of Luhmann’s social 
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systems theory to illustrate how even well-meaning institutions can reproduce exclusion through 

rigid structures. Integrating social constructivism, which emphasizes peer interaction and 

meaning-making, provides a theoretical basis for inclusive strategies. The lack of education 

training, inadequate facilities, and insufficient policies are a few of the identified barriers (Jardinez 

and Natividad) (2024). Jardinez and Natividad (2024) propose that applying Universal Design for 

Learning (UDL) and humanistic pedagogies allows educators to meet the unique needs of deaf 

students. These approaches form the theoretical scaffold for designing effective interventions in 

inclusive classrooms. 

 

SYNTHESIS 

Deaf and hard-of-hearing students encounter major obstacles in inclusive classrooms, 

including communication barriers and the possibility of co-occurring learning disabilities. Research 

shows that these obstacles can impede their academic involvement and social integration (Alasim, 

2018). Existing e-learning platforms frequently do not meet their needs, highlighting the urgent 

necessity for enhanced accessibility and personalized support (Rodriguez-Correa et al., 2023). 

These issues are best understood through the lens of inclusive education theory and social learning 

theory, which jointly emphasize equity, participation, and relational learning. Research 

demonstrates that sign language is not merely a communication aid but a bridge to fuller 

engagement (Fitriyani et al., 2024; Silvestri & Hartman, 2022). The literature suggests that sign 

language workshops do more than improve communication—they enhance language acquisition, 

foster mutual understanding, and reduce social isolation, especially when paired with student 

leadership strategies that humanize and personalize inclusion. Workshops in sign language have 

shown benefits for both deaf and hearing students, fostering understanding and lessening social 

isolation (Lapinski et al., 2015; Karahan & Duyan, 2020). 

Student leadership is key in cultivating inclusive schools. Research by Chen & Fitzgerald 

(2023) emphasizes that empowering student leaders to advocate for accessibility and encourage 

positive interactions is crucial. School leadership must actively create a warm and inclusive 

atmosphere, ensuring every student feels valued and supported (McLeskey & Waldron, 2015). 

Proactive responses to social isolation, such as inclusive training and awareness initiatives, align 

with the tested principles of social integration and cognitive development (Edmondson & Howe, 

2019; Hankins, 2015). 

Therefore, the following hypotheses are proposed for this study: 

1. Participation in sign language workshops improves communication confidence among 

hearing and deaf students. 

2. Inclusive leadership activities involving student leaders reduce social isolation among deaf 

students. 

3. Exposure to deaf culture and sign language improves hearing students’ attitudes toward 

inclusion. 

 

RESEARCH METHOD 

Research Design  

This study employed a Pre-Test-Post-Test One-Group Design. According to Kothe et al. 

(2021) and Muhi et al. (2023), the pre-test post-test one-group design is under a quasi-

experimental design. This research design was used to assess the effectiveness of a certain 

intervention. It measures the participants of a single group before and after an intervention. In this 

study, the researchers used a pre-test and post-test one-group design of a quasi-experimental 

design to determine the effect of the intervention on the dependent variable. This research design 

was utilized to determine the connection between the sign language workshop and the 
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enhancement of communication and social skills among student leaders in SPED High School. 

 

Participants of the Study  

The respondents who were involved in this study were 12 student leaders of SPED High 

School who were enrolled in the Academic Year 2024 -2025. The respondents were 2 student 

leaders from each grade level (Grades 7 to 12). These individuals hold positions of responsibility 

and influence, making them ideal candidates to champion inclusivity and improved communication 

practices throughout the school. The study utilized a purposive sampling method where 

participants were deliberately chosen based on certain characteristics required by the researchers 

(Tabotabo et al., 2024; Sulit et al., 2024). 

 

Research Locale  

The study was conducted at SPED High School at Purok Kalubihan, Barangay Daga, Cadiz 

City, Negros Occidental, Philippines.  

 

Research Instrument  

The researchers used a 1-5 Likert Scale survey questionnaire, which measured the level of 

student leaders in terms of communication and socialization before and after attending the sign 

language workshop (Tagarda, 2024). The instrument was composed of 10 statements and 4 open-

ended questions. The pre-test measured the prior knowledge and skills of the student leaders in 

interacting and socializing with students with hearing impairment. The post-test, on the other hand, 

measured the improvement of the student leaders after participating in the intervention. In terms 

of validation, the researchers sought help from experienced researchers to validate the 

questionnaire being used. 

 

Data Gathering Procedure  

The researchers sent a letter to the SPED High School Principal, requesting approval for the 

workshop and the participation of student leaders from each grade level, along with the Student 

Government Officers. Furthermore, the researchers contacted the HI (Hearing Impairment) 

Teacher of the school to serve as the resource speaker for the workshop, which took place on 

January 17, 2025. The participants completed a pre-test before starting and a post-test after the 

workshop, which were collected immediately. Respondents were given the option of anonymity 

and confidentiality regarding their responses.  

 

Data Analysis 

Following the data collection, the researchers utilized Microsoft Excel to analyze the data, 

calculating the mean and ranking the results from “Very Low Extent” to “Very Great Extent”. The 

tool was shown to be useful in organizing and analyzing data and was utilized in various studies 

(Simaremare & Siregar, 2024). 

 

FINDINGS AND DISCUSSION 

Table 1a. Fostering Inclusivity Among Students with Hearing Impairment 

Questions Rank   Mean      Descriptive  

     Interpretation 

    

1. I am confident in communicating effectively with deaf 

students. 

6.3 1.75      Very Low Extent 

file:///D:/folder%20d/Jurnal/Tabotabo,%20R.%20C.,%20Delina,%20A.%20J.,%20Rotante,%20K.,%20Rabago,%20S.,%20Diel,%20S.%20M.,%20&%20Bonganciso,%20R.%20T.%20(2024).%20Linguistic%20Chameleon:%20Syntactic%20Functions%20of
file:///D:/folder%20d/Jurnal/Sulit,%20G.%20M.,%20Beleganio,%20A.,%20Candilado,%20H.%20G.,%20Canono,%20J.%20L.,%20&%20Bonganciso,%20R.%20(2024).%20English%20lexical%20borrowing%20in%20Filipino:%20Morphophonological%20adaptation%20of%20English%20lexemes%20and%20loanwords.%20Journal%20of%20English%20as%20A%20Foreign%20Language%20Teaching%20and%20Research,%204(1),%201–19.%20https:/doi.org/10.31098/jefltr.v4i1.1915
file:///D:/folder%20d/Jurnal/Tagarda,%20M.%20S.%20(2024).%20Conflict%20management%20styles%20and%20organizational%20behavior%20of%20public%20School%20Heads%20in%20the%20new%20normal.%20Journal%20of%20Elementary%20and%20Secondary%20School,%202(1),%2016–31.%20https:/doi.org/10.31098/jess.v2i1.1993
file:///D:/folder%20d/Jurnal/Simaremare,%20S.,%20&%20Siregar,%20R.%20(2024).%20Effectivity%20of%20the%20Microsoft%20Excel%20application%20on%20student%20understanding%20in%20statistics%20courses.%20Indonesian%20Journal%20of%20Education%20and%20Social%20Humanities,%201(2),%209–19.%20https:/doi.org/10.62945/ijesh.v1i2.60
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Questions Rank   Mean      Descriptive  

     Interpretation 

2. I understand the challenges deaf students face in a 

mainstream school environment. 

1 4.67      Very Great Extent 

3. I actively seek opportunities to include deaf students 

in school activities. 

2 2.33      Low Extent 

4. I am comfortable using various communication 

methods (e.g., sign language) with deaf students. 

4.5 1.83      Low Extent 

5. I am aware of the different learning styles and needs 

of deaf students. 

6.3 1.75      Very Low Extent 

6. I can identify and address instances of discrimination 

or bullying against deaf students. 

   4.5 1.83      Low Extent 

7. I feel equipped to create a welcoming and inclusive 

school environment for deaf students. 

9.5 1.67      Very Low Extent 

8. I am knowledgeable about deaf culture and its 

importance. 

3 2      Low Extent 

9. I can adapt my leadership style to meet the specific 

needs of deaf students. 

9.5 1.67      Very Low Extent 

10. I am comfortable interacting with deaf students. 6.3 1.75      Very Low Extent 

Total  2.13  

 

Table 1b. Reducing Social Isolation Among Students with Hearing Impairment 

Questionnaire Rank     Mean    Descriptive  

   Interpretation 

    

1. I can recognize signs of social isolation among deaf 

students. 

5    2.42    Low Extent  

2. I feel comfortable interacting with deaf students on a 

social level. 

3.5 2.58    Low Extent  

3. I actively encourage social interaction between deaf 

and hearing students. 

3.5 2.58    Low Extent  

4. I create opportunities for deaf students to build 

friendships and connections with their peers. 

7.5 1.92    Low Extent  

5. I am aware of the social barriers that deaf students 

may encounter. 

1 4.25    Very Great Extent 

6. I facilitate activities that promote a sense of belonging 

among deaf students. 

  7.5   1.92    Low Extent  

7. I know how to support isolated students with hearing 

impairments. 

10 1.67    Very Low Extent  

8. I can advocate for the needs of socially isolated deaf 

students. 

9 1.75    Very Low Extent 

9. I am confident in my ability to help deaf students 

develop strong social networks. 

6 2.25    Low Extent 

10. I understand the importance of creating a positive 

and supportive social environment for deaf students. 

2 4.08    Great Extent 

Total  2.54  
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The pre-test results provide key insights into student leaders' capabilities in promoting 

inclusivity and alleviating social isolation for hearing-impaired peers. Initially, while student 

leaders exhibit a robust comprehension of the challenges that hearing-impaired individuals face in 

mainstream settings (mean 4.67), their confidence and communication skills are markedly lacking, 

evidenced by mean scores of 1.75 for effective communication and 1.83 for comfort in utilizing 

various communication methods. Moreover, their understanding of deaf culture (mean 2) and their 

ability to recognize and respond to discrimination (mean 1.83) highlight crucial areas needing 

improvement. The overall mean score of 2.13 underscores the necessity for targeted training to 

empower student leaders in advocating for hearing-impaired students, revealing a divide between 

their understanding of challenges and their actual skills to tackle them. 

In the second part of the pre-test, student leaders demonstrate good awareness of the social 

barriers encountered by deaf students (mean 4.25), but their ability to encourage social 

interactions is inadequate. Their scores for detecting signs of social isolation (mean 2.42), feeling 

at ease when interacting with deaf students (mean 2.58), and proactively promoting social 

engagement (mean 2.58) reflect this confidence deficit. Their performance in creating friendship 

opportunities and fostering a sense of belonging is rated even lower (mean 1.92), alongside their 

confidence in supporting isolated students (mean 1.67) and advocating for their needs (mean 1.75). 

While they recognize the importance of a positive social atmosphere (mean 4.08), the overall mean 

score of 2.54 indicates a pressing need for skill enhancement. This highlights the essential nature 

of training programs designed to improve student leaders' competencies in promoting social 

inclusivity and effectively aiding their hearing-impaired schoolmates. 

 

Table 2a. Fostering Inclusivity Among Students with Hearing Impairment 

Questionnaire Rank     Mean     Descriptive  

   Interpretation 

    

1. I am confident in communicating effectively with deaf 

students. 

8.5 4.33    Very Great Extent 

2. I understand the challenges deaf students face in a 

mainstream school environment. 

1.3 4.83    Very Great Extent 

3. I actively seek opportunities to include deaf students 

in school activities. 

    10 3.67    Great Extent 

4. I am comfortable using various communication 

methods (e.g., sign language, writing) with deaf 

students. 

4.5 4.67    Very Great Extent 

5. I am aware of the different learning styles and needs 

of deaf students. 

1.3 4.83    Very Great Extent 

6. I can identify and address instances of discrimination 

or bullying against deaf students. 

     6    4.5    Very Great Extent 

7. I feel equipped to create a welcoming and inclusive 

school environment for deaf students. 

7 4.42    Very Great Extent 

8. I am knowledgeable about deaf culture and its 

importance. 

4.5 4.67    Very Great Extent 

9. I can adapt my teaching/leadership style to meet the 

specific needs of deaf students. 

8.5 4.33    Very Great Extent 

10. I am comfortable interacting with deaf students. 1.3 4.83    Very Great Extent 
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Total  4.51  

 

Table 2b. Reducing Social Isolation Among Students with Hearing Impairment 

Questionnaire Rank      Mean  Descriptive  

Interpretation 

    

1. I can recognize signs of social isolation among deaf 

students. 

   3.5 4.75 Very Great Extent 

2. I feel comfortable interacting with deaf students on a 

social level. 

3.5 4.75 Very Great Extent 

3. I actively encourage social interaction between deaf 

and hearing students. 

5 4.67 Very Great Extent 

4. I create opportunities for deaf students to build 

friendships and connections with their peers. 

6.5 4.58 Very Great Extent 

5. I am aware of the social barriers that deaf students 

may encounter. 

1 5 - Very Great Extent 

6. I facilitate activities that promote a sense of belonging 

among deaf students. 

    8     4.42 Very Great Extent 

7. I know how to support isolated students with hearing 

impairments. 

10 4.17 Great Extent 

8. I can advocate for the needs of socially isolated deaf 

students. 

 9 4.33 Very Great Extent 

9. I am confident in my ability to help deaf students 

develop strong social networks. 

6.5 4.58 Very Great Extent 

10. I understand the importance of creating a positive 

and supportive social environment for deaf students. 

2 4.92 Very Great Extent 

Total  4.17  

 

Table 2 presents the outcomes of the post-workshop assessment. The data points to a 

notable enhancement in student leaders' abilities to cultivate inclusivity and mitigate social 

isolation for hearing-impaired students. The overall mean score for fostering inclusivity reached 

4.51, reflecting heightened confidence and skill levels. Their confidence in communicating 

effectively with deaf students increased to 4.33, and their comfort with various communication 

methods, including sign language, rose to 4.67. Moreover, their understanding of the challenges 

faced by deaf students and their awareness of varying learning needs both scored 4.83, emphasizing 

the workshop's success in advancing knowledge and empathy. 

Regarding the reduction of social isolation, the overall mean score of 4.17 illustrates the 

strong confidence of student leaders. Their awareness of social barriers gained the highest score of 

5.00, demonstrating a solid grasp of issues contributing to isolation. They also reported high 

confidence in identifying signs of social isolation (4.75) and felt at ease socially engaging with deaf 

students (4.75). Their proficiency in encouraging interactions between deaf and hearing students 

(4.67) and creating friendship opportunities (4.58) further exemplifies their proactive mindset. 

Although the scores for supporting isolated students (4.17) and advocating for their needs (4.33) 

were slightly lower, they remain within the "Great Extent" category, indicating a strong foundation 

for delivering support.  
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Furthermore, the following 4 open-ended questions were also included in the 

questionnaire to gain verbal data from the participants regarding the effectiveness of the “Love 

Language” workshop: 

1. How did the workshop improve your communication with deaf students? 

2. What specific strategies or techniques did you learn in the workshop that you can now use 

to actively include deaf students in school activities and social events?  

3. How did the workshop enhance your understanding of the unique challenges and 

experiences faced by deaf students in a hearing-dominant environment? 

4. Considering all aspects of the workshop, what do you believe was its most significant 

contribution to your ability to foster inclusivity and reduce social isolation among deaf 

students?  

In Item No. 1, most of the students answered that the workshop improved their 

communication with the hearing-impaired students by learning basic sign language skills that they 

can use to interact with their deaf schoolmates and classmates.  

In Item No. 2, the participants said learning sign language is beneficial to them so they can 

know how to align their activities to the needs of their deaf peers and uphold inclusion in school. 

In Item No. 3, all of the respondents shared that the workshop helped them to be even more 

aware of the daily challenges faced by their deaf schoolmates in school and the significance of 

learning the deaf culture, which will help them as leaders to create an inclusive environment and 

build meaningful connections with their schoolmates who have hearing impairment. 

In Item No. 4, the student leaders responded that the most significant contribution of the 

workshop to them was learning basic sign language, such as greetings (“Good morning”, “Good 

afternoon,” and “Hi”) and common phrases (“How are you?” and “I love you”). According to them, 

learning basic sign language helps break the communication barrier between the hearing and hard-

of-hearing students and opens the portal to a more inclusive and diverse SPED High School. 

 

Fostering Inclusivity Among Students with Hearing Impairment 

 

Table 3. Paired Sample T-test Results (Pre-test and Post-test) 

Respondents Pre-test 

Average 

Post-test 

Average 

1 2.2 4.6 

2 2.1 4.7 

3 2.2 4.3 

4 2 4.6 

5 2 4.1 

6 1.9 4.5 

7 1.9 4.5 

8 2.1 4.9 

9 2.1 4.8 

RESULT: 

 

P-value – 1.6058E-12 
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Reducing Social Isolation Among Students with Hearing 

Impairment 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The results above provide extremely strong evidence of a statistically significant 

improvement from pre-test to post-test. The post-test scores are considerably higher than the pre-

test scores. This suggests a positive impact of the intervention. Taking everything into account, the 

results imply that the workshop successfully equipped student leaders with basic sign language 

skills and a deeper appreciation of inclusivity and social dynamics, empowering them to better 

assist and advocate for their hearing-impaired peers. 

 

CONCLUSIONS 

This study investigated the effectiveness of a sign language workshop intervention, "Love 

Language," in enhancing the ability of hearing student leaders to mitigate and break the boundaries 

of social isolation of deaf students in SPED High School. According to the findings, the workshop 

positively influenced the student leaders in fostering inclusivity and reducing feelings of isolation 

and not knowing everything about the deaf students. While the pre-workshop assessments 

revealed varying levels of initial knowledge and skills, the post-workshop evaluations 

demonstrated a clear improvement in the participants' proficiency in basic sign language and their 

Respondents Pre-test 

Average 

Post-test 

Average 

10 2 4.1 

11 2.1 4.4 

12 2.1 4.6 

Respondents Pre-test 

Average 

Post-test 

Average 

1 2.8 4.8 

2 2.6 4.7 

3 2.7 4.6 

4 2.9 4.6 

5 2.4 4.5 

6 2.6 4.7 

7 2.7 4.7 

8 2.3 4.5 

9 2.5 4.7 

10 2.8 4.4 

11 2.5 4.6 

12 2.4 4.6 

RESULT: 

 

P-value – 9.4408E-13 
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understanding of inclusive communication strategies. This improvement suggests that targeted 

interventions, such as the "Love Language" workshop, can effectively equip student leaders with 

the necessary tools to bridge communication gaps and promote a more inclusive environment. The 

study also highlights the critical role of nonverbal communication, particularly sign language, in 

fostering empathy and understanding between hearing and deaf students, addressing the existing 

educational gap in current curricula that often overlook these vital skills.  

 

LIMITATION & FURTHER RESEARCH 

A limitation of this study is the limited number of participants, which could limit the extent 

to which the results can be applied to the wider population, and the limited time allocated for the 

seminar may have affected the participants' engagement and the retention of the information. 

Furthermore, there is a potential for bias in the survey given, where participants may have provided 

responses in line with societal standards rather than honest answers. 

 

RECOMMENDATION 

Based on the findings of the study, it is recommended that future studies be conducted to 

extend sign language interventions into elementary and tertiary levels of educational settings. 

Further, longitudinal research could be followed up to observe the long-term effects of sign 

language workshops not only on the student leaders but also on the communication habits of all 

students and general social integration among deaf students. In addition, the results of this research 

can be used as a basis for future studies that should be precisely aligned with and contribute to the 

application of the DepEd (Department of Education) Order No. 44, s. 2021 in the Philippines 

regarding mainstreaming students with disabilities in regular classrooms and the Republic Act No. 

11650, referred to as the "Instituting a Policy of Inclusion and Services for Learners with Disabilities 

in Support of Inclusive Education Act". 

 

REFERENCES 

Alasim, K. N. (2018). Participation and interaction of deaf and hard-of-hearing students in an 
inclusion classroom. International Journal of Special Education, 33, 493–506.  

Bamu, B. N., De Schauwer, E., Verstraete, S., & Van Hove, G. (2017). Inclusive education for students 
with hearing impairment in the regular secondary schools in the north-west region of 
Cameroon: Initiatives and challenges. International Journal of Disability, Development, and 
Education, 64(6), 612–623. https://doi.org/10.1080/1034912x.2017.1313395  

Beal-Alvarez, J. S., & Huston, S. G. (2014). Emerging evidence for instructional practice: Repeated 
viewings of sign language models. Communication Disorders Quarterly, 35(2), 93–102. 
https://doi.org/10.1177/1525740113514437  

Blackman, S. N., Conrad, D. A., Williams, K., & Abodeeb-Gentile, T. (2019). A North-South dialogue 
on principals’ understanding of, advocacy for, and barriers faced in achieving inclusive 
education. In Achieving inclusive education in the Caribbean and beyond. 
https://doi.org/10.1007/978-3-030-15769-2_14  

Bunch, G. O., & Melnyk, T. L. (1989). A review of the evidence for a learning-disabled, hearing-
impaired sub-group. American Annals of the Deaf, 134(5), 297–300. 
https://doi.org/10.1353/aad.2012.0547  

Caron, D. B. (2008). American Sign Language. In C. Reynolds & E. Fletcher-Janzen (Eds.), 
Encyclopedia of special education. John Wiley & Sons, Inc. 
https://doi.org/10.1002/9780470373699.speced0117  

Chen, D. S., & Fitzgerald, K. H. (2024). Student leadership: A tool for accessibility beyond the 
classroom. Disability Compliance for Higher Education, 29(6), 1–4. 
https://doi.org/10.1002/dhe.31650 

Christina, H., & Sorkos, G. (2022). Students as informal leaders in deliberate acts of inclusion. 
Research Papers in Education, 38, 924–943. 

https://doi.org/10.1080/1034912x.2017.1313395
https://doi.org/10.1177/1525740113514437
https://doi.org/10.1007/978-3-030-15769-2_14
https://doi.org/10.1353/aad.2012.0547
https://doi.org/10.1002/9780470373699.speced0117
https://doi.org/10.1002/dhe.31650


J. Engl. Foreign Lang. Teach. Res. 

50 
 

Clary, A. (2019). American Sign Language. In J. Kreutzer (Ed.), The SAGE encyclopedia of human 
communication sciences and disorders. SAGE Publications. 

Dodandeniya, D., Dayananda, H., Hewagama, D., Wijendra, R., & Kasthuriarachchi, S. (2023). Visual 
kids: Interactive learning application for hearing-impaired primary school kids in Sri 
Lanka. In 2023, the 5th International Conference on Advancements in Computing (ICAC). 
IEEE. https://doi.org/10.1109/ICAC60630.2023.10417450 

Edmondson, S., & Howe, J. (2019). Exploring the social inclusion of deaf young people in mainstream 
schools, using their lived experience. Educational Psychology in Practice, 35(2), 216–228. 
https://doi.org/10.1080/02667363.2018.1557113 

Ferrara, L., Anible, B., Hodge, G., Jantunen, T., Leeson, L., Mesch, J., & Nilsson, A.-L. (2022). A cross-
linguistic comparison of reference across five signed languages. Linguistic Typology, 26(1), 
1–33. https://doi.org/10.1515/lingty-2021-0057 

Fitriyani, F., Ainii, L. Q., Jannah, R., & Maryam, S. (2024). Analysis of sign language skills in improving 
communication and learning for deaf children. Continuous Education: Journal of Science 
and Research, 5(1), 30–39. https://doi.org/10.51178/ce.v5i1.1757 

Florian, L. (2015). Conceptualising inclusive pedagogy: The inclusive pedagogical approach in 
action. In J. M. Deppeler, T. Loreman, R. Smith, & L. Florian (Eds.), Inclusive pedagogy across 
the curriculum (Vol. 7, pp. 11–24). Emerald Group Publishing. 
https://doi.org/10.1108/S1479-363620150000007001 

Gallion, T. (2016). Improving vocabulary comprehension for deaf or hard-of-hearing students 
[Master’s thesis, Marshall University]. Marshall Digital Scholar. 

Goswami, S. P., Ravindra, G. A., & Sharma, K. (2020). Introduction of the Indian sign language in 
inclusive education. Disability, CBR & Inclusive Development, 30(4), 96–106. 
https://doi.org/10.5463/dcid.v30i4.796 

Hajisoteriou, C., & Sorkos, G. (2023). Students as informal leaders in deliberate acts of inclusion. 
Research Papers in Education, 38(6), 924–943. 
https://doi.org/10.1080/02671522.2022.2065525 

Hankins, R. (2015). Social interaction between deaf and hearing people [Undergraduate honors 
thesis, University of Mississippi]. 

Hrastinski, I., & Wilbur, R. B. (2016). Academic achievement of deaf and hard-of-hearing students 
in an ASL/English bilingual program. Journal of Deaf Studies and Deaf Education, 21(2), 
156–170. https://doi.org/10.1093/deafed/env072 

Jardinez, M. J., & Natividad, L. R. (2024). The advantages and challenges of inclusive education: 
Striving for equity in the classroom. Shanlax International Journal of Education, 12(2), 57–
65. https://doi.org/10.34293/education.v12i2.7182 

Karahan, G., & Duyan, V. (2020). Türk İşaret Dili (TİD) atölye çalışmasının, sağır insanlarla iletişime 
yönelik tutumlara etkisi: Sosyal hizmet öğrenci grubu araştırması. Ankara Üniversitesi 
Sosyal Bilimler Dergisi, 11(1), 84–95. https://doi.org/10.33537/sobild.2020.11.1.9 

Kersting, S. (1997). Balancing between deaf and hearing worlds: Reflections of mainstreamed 
college students on relationships and social interaction. Journal of Deaf Studies and Deaf 
Education, 2(4), 252–263. https://doi.org/10.1093/oxfordjournals.deafed.a014330 

K., M., Sushmitha, & Revathy, S. (2024). Enhancing classroom accessibility for deaf students through 
sign language recognition. In 2024, the 10th International Conference on Advanced 
Computing and Communication Systems (ICACCS) (pp. 1293–1298). IEEE. 
https://doi.org/10.1109/ICACCS60874.2024.10717091 

Kothe, A., Raut, A., & Sakharkar, S. (2021). Assess the effectiveness of planned teaching on assisting 
self-care activities of patients with plaster of Paris casts of lower extremities among 
caregivers. Journal of Pharmaceutical Research International, 33(47A), 675–681. 
https://doi.org/10.9734/jpri/2021/v33i47a33060 

Kulhade, P. K., & Kumar, A. (2022). Challenges faced by students with hearing impairment in an 
inclusive setup (special reference to Jaipur, Rajasthan). Towards Excellence, 14(2), 1995–
2005. https://doi.org/10.37867/te1402167 

Kusumawati, T. I. (2019). Komunikasi verbal dan nonverbal. Jurnal Pendidikan dan Konseling, 6(2), 
1–10. 

Lapinski, J., Colonna, C., Sexton, P., & Richard, M. (2015). American sign language and deaf culture 

https://doi.org/10.1109/ICAC60630.2023.10417450
https://doi.org/10.1080/02667363.2018.1557113
https://doi.org/10.1515/lingty-2021-0057
https://doi.org/10.51178/ce.v5i1.1757
https://doi.org/10.1108/S1479-363620150000007001
https://doi.org/10.5463/dcid.v30i4.796
https://doi.org/10.1080/02671522.2022.2065525
https://doi.org/10.1093/deafed/env072
https://doi.org/10.34293/education.v12i2.7182
https://doi.org/10.33537/sobild.2020.11.1.9
https://doi.org/10.1093/oxfordjournals.deafed.a014330
https://doi.org/10.1109/ICACCS60874.2024.10717091
https://doi.org/10.9734/jpri/2021/v33i47a33060
https://doi.org/10.37867/te1402167


J. Engl. Foreign Lang. Teach. Res. 

51 
 

competency of osteopathic medical students. American Annals of the Deaf, 160(1), 36–47. 
https://doi.org/10.1353/aad.2015.0014 

Little, S. G., Swangler, J., & Akin-Little, A. (2017). Defining social skills. In J. Matson (Ed.), Autism and 
child psychopathology series (pp. 9–17). Springer International Publishing. 
https://doi.org/10.1007/978-3-319-64592-6_2 

Lucas, C., & Valli, C. (2004). American Sign Language. In E. Finegan & J. R. Rickford (Eds.), Language 
in the USA (pp. 230–244). Cambridge University Press. 
https://doi.org/10.1017/CBO9780511809880.014 

Mahlangu, V. P., & Ntombela, S. (2021). Leadership challenges to inclusion: Students with 
disabilities in higher education. In Building integrated collaborative relationships for 
inclusive learning settings (pp. 23–39). IGI Global. https://doi.org/10.4018/978-1-7998-
6816-3.ch002 

Makaroğlu, B. (2022). Ignoring the second modality (M2) beyond the second language (L2) in 
Turkish sign language teaching. Hacettepe. https://doi.org/10.32600/huefd.1020403 

Marasabessy, R. (2022). Teachers’ perspectives on the education of deaf and hearing-impaired 
students in Indonesia: Research at SLB-B Negeri Cicendo Bandung. Indonesian Journal of 
Community and Special Needs Education, 3(1), 21–32. 
https://doi.org/10.17509/ijcsne.v3i1.37969 

McLeskey, J., & Waldron, N. L. (2015). Effective leadership makes schools truly inclusive. Phi Delta 
Kappan, 96(5), 68–73. https://doi.org/10.1177/0031721715569474 

Mihret, G., & Joshi, J. (2025). Understanding and addressing reading comprehension challenges: 
Magnitude, causes, and solutions. Journal of English as A Foreign Language Teaching and 
Research, 5(1), 1–11. https://doi.org/10.31098/jefltr.v5i1.3220 

Mikhailova, N. F., Fattakhova, M. E., Mironova, M. A., & Vyacheslavova, E. V. (2020). Stigmatization 
of deaf and hard-of-hearing students studying in different institutional settings. European 
Proceedings of Social and Behavioural Sciences. 
https://doi.org/10.15405/epsbs.2020.11.02.60 

Moradi, M., Kannan, D. D., Asadianfam, S., Kolivand, H., & Aldhaibani, O. (2023). A review of sign 
language systems. 2023 16th International Conference on Developments in eSystems 
Engineering (DeSE), 200–205. https://doi.org/10.1109/DeSE60595.2023.10468964 

Muhi, Z. H., & Dajang, I. N. (2023). Challenges and attitudes of Iraq’s Kurdistan ESL university 
students towards improving oral skills. Journal of English as A Foreign Language Teaching 
and Research, 3(2), 71–84. https://doi.org/10.31098/jefltr.v3i2.1520 

Novaliendry, D., Pratama, M. F. P., Budayawan, K., Huda, Y., & Rahiman, W. M. Y. (2023). Design and 
development of a sign language learning application for special needs students based on 
Android using Flutter. International Journal of Online and Biomedical Engineering (iJOE), 
19(16), 76–92. https://doi.org/10.3991/ijoe.v19i16.44669 

Nunes, T., Pretzlik, U., & Olsson, J. (2001). Deaf children’s social relationships in mainstream schools. 
Deafness & Education International, 3(3), 123–136. https://doi.org/10.1002/dei.106 

Oreshkina, O., & Safonova, Y. (2022). Academic support for deaf and hard-of-hearing students in 
inclusive engineering education programs: Key decisions. 2022 IEEE Global Engineering 
Education Conference (EDUCON). https://doi.org/10.1109/EDUCON52537.2022.9766471 

Patel, S. R., Bouldin, E., Tey, C. S., Govil, N., & Alfonso, K. P. (2021). Social isolation and loneliness in 
the hearing-impaired pediatric population: A scoping review. The Laryngoscope, 131(8), 
1869–1875. https://doi.org/10.1002/lary.29312 

Pazey, B., & Combes, B. (2020). Principals’ and school leaders’ roles in inclusive education. In Oxford 
Research Encyclopedia of Education. Oxford University Press. 
https://doi.org/10.1093/acrefore/9780190264093.013.1215 

Phan, H. D., Ellis, K., & Dorin, A. (2018). MIC is an interactive sign language teaching system. 
Proceedings of the 30th Australian Conference on Computer-Human Interaction. 
https://doi.org/10.1145/3292147.3292237 

Phan, H. D., Ellis, K., Dorin, A., & Olivier, P. (2020). Feedback strategies for embodied agents to 
enhance sign language vocabulary learning. Proceedings of the 20th ACM International 
Conference on Intelligent Virtual Agents, 1–8. https://doi.org/10.1145/3383652.3423871 

Plack, C. J. (2018). Hearing impairment. In the sense of hearing (pp. 259–282). Routledge. 

https://doi.org/10.1353/aad.2015.0014
https://doi.org/10.1007/978-3-319-64592-6_2
https://doi.org/10.1017/CBO9780511809880.014
https://doi.org/10.4018/978-1-7998-6816-3.ch002
https://doi.org/10.4018/978-1-7998-6816-3.ch002
https://doi.org/10.32600/huefd.1020403
https://doi.org/10.17509/ijcsne.v3i1.37969
https://doi.org/10.1177/0031721715569474
https://doi.org/10.31098/jefltr.v5i1.3220
https://doi.org/10.15405/epsbs.2020.11.02.60
https://doi.org/10.1109/DeSE60595.2023.10468964
https://doi.org/10.31098/jefltr.v3i2.1520
https://doi.org/10.3991/ijoe.v19i16.44669
https://doi.org/10.1002/dei.106
https://doi.org/10.1109/EDUCON52537.2022.9766471
https://doi.org/10.1002/lary.29312
https://doi.org/10.1093/acrefore/9780190264093.013.1215
https://doi.org/10.1145/3292147.3292237
https://doi.org/10.1145/3383652.3423871


J. Engl. Foreign Lang. Teach. Res. 

52 
 

Rapp, A. C., & Corral-Granados, A. (2021). Understanding inclusive education – a theoretical 
contribution from system theory and the constructionist perspective. International Journal 
of Inclusive Education, 1–17. https://doi.org/10.1080/13603116.2021.1946725 

Riggio, R., & Claremon, McKenna College. (2024). Developing student leaders' emotional and social 
communication skills. Journal of Campus Activities Practice and Scholarship, 6(1), 68–73. 
https://doi.org/10.52499/2024007 

Rodríguez-Correa, P. A., Valencia-Arias, A., Patiño-Toro, O. N., Oblitas Díaz, Y., y Teodori de la Puente, 
R. (2023). Benefits and development of assistive technologies for Deaf people’s 
communication: A systematic review. Frontiers in Education, 8. 
https://doi.org/10.3389/feduc.2023.1121597 

Ryan, C., Shaver, D., Garberoglio, C. L., & Newman, L. A. (2021). Secondary school-based 
interventions and social engagement of deaf young adults. Journal of Deaf Studies and Deaf 
Education, 26(3), 417–426. https://doi.org/10.1093/deafed/enab011 

Sani, H., Zulkufli, N. S., Wahidah, I., Afiqah, N., Sabrina, N., & Farahiyah, S. N. (2021). Bridging the gap 
between medical students and the deaf-mute population. International Journal of Human 
and Health Sciences (IJHHS), 5, 11. https://doi.org/10.31344/ijhhs.v5i0.302 

Scott, J. A., & Hoffmeister, R. J. (2017). American Sign Language and academic English: Factors 
influencing the reading of bilingual secondary school deaf and hard-of-hearing students. 
Journal of Deaf Studies and Deaf Education, 22(1), 59–71. 
https://doi.org/10.1093/deafed/enw065 

Shaari, A. S. (2019). Kepentingan mempelajari kursus kod tangan Bahasa Melayu dan kod tangan 
Bahasa Inggeris dalam kalangan siswa guru. Jurnal Penyelidikan TEMPAWAN. 
https://doi.org/10.61374/temp04.19 

Silvestri, J. A., & Hartman, M. C. (2022). Inclusion and deaf and hard-of-hearing students: Finding 
asylum in the LRE. Education Sciences, 12(11), 773. 
https://doi.org/10.3390/educsci12110773 

Simaremare, S., & Siregar, R. (2024). Effectiveness of the Microsoft Excel application on student 
understanding in statistics courses. Indonesian Journal of Education and Social Humanities, 
1(2), 9–19. https://doi.org/10.62945/ijesh.v1i2.60 

Sulit, G. M., Beleganio, A., Candilado, H. G., Canono, J. L., & Bonganciso, R. (2024). English lexical 
borrowing in Filipino: Morphophonological adaptation of English lexemes and loanwords. 
Journal of English as A Foreign Language Teaching and Research, 4(1), 1–19. 
https://doi.org/10.31098/jefltr.v4i1.1915 

Tabotabo, R. C., Delina, A. J., Rotante, K., Rabago, S., Diel, S. M., & Bonganciso, R. T. (2024). Linguistic 
chameleon: Syntactic functions of “Kuan” (Cebuano language filler) in social media 
conversations. Journal of English as A Foreign Language Teaching and Research, 4(2), 15–
27. https://doi.org/10.31098/jefltr.v4i2.2391 

Tagarda, M. S. (2024). Conflict management styles and organizational behavior of public school 
heads in the new normal. Journal of Elementary and Secondary School, 2(1), 16–31. 
https://doi.org/10.31098/jess.v2i1.1993 

Tenerife, J. J. L., Peteros, E. D., Manreal, S. D., Pinili, L. C., Vera, J. V. de, Peconcillo, J. D., & Saladaga, L. 
S. (2021). Social interaction and academic performance of deaf and hard-of-hearing 
students in Cebu City, Philippines. European Journal of Special Education Research, 7(4). 
https://doi.org/10.46827/ejse.v7i4.4058 

Terlektsi, E., Kreppner, J., Mahon, M., Worsfold, S., & Kennedy, C. R. (2020). Peer relationship 
experiences of deaf and hard-of-hearing adolescents. Journal of Deaf Studies and Deaf 
Education, 25(2), 153–166. https://doi.org/10.1093/deafed/enz048 

Travelancya, T. (2022). Analisis interaksi sosial siswa tuna rungu di sekolah ‘Aisyiyah Bustanul 
Athfal. Alzam: Journal of Islamic Early Childhood Education, 2(1), 9–14. 
https://doi.org/10.51675/alzam.v2i1.246 

Vassallo, B. (2024). The role of the school leader in the inclusion of migrant families and students. 
Educational Management Administration & Leadership, 52(1), 171–188. 
https://doi.org/10.1177/17411432211038010 

Woll, B. (2019). Applied linguistics from the perspective of sign language and deaf studies. In Voices 
and practices in applied linguistics: Diversifying a discipline (pp. 51–70). White Rose 

https://doi.org/10.1080/13603116.2021.1946725
https://doi.org/10.52499/2024007
https://doi.org/10.3389/feduc.2023.1121597
https://doi.org/10.1093/deafed/enab011
https://doi.org/10.31344/ijhhs.v5i0.302
https://doi.org/10.1093/deafed/enw065
https://doi.org/10.61374/temp04.19
https://doi.org/10.3390/educsci12110773
https://doi.org/10.62945/ijesh.v1i2.60
https://doi.org/10.31098/jefltr.v4i1.1915
https://doi.org/10.31098/jefltr.v4i2.2391
https://doi.org/10.31098/jess.v2i1.1993
https://doi.org/10.46827/ejse.v7i4.4058
https://doi.org/10.1093/deafed/enz048
https://doi.org/10.51675/alzam.v2i1.246
https://doi.org/10.1177/17411432211038010


J. Engl. Foreign Lang. Teach. Res. 

53 
 

University Press. https://doi.org/10.1177/17411432211038010  

https://doi.org/10.1177/17411432211038010

