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Abstract 

This study investigated the predictive role of affective filters in second language acquisition on English language 

proficiency among 285 Grade 9 learners at Biñan Integrated National High School, Philippines, during the third 

quarter of the academic year 2024-2025. The sample was determined using stratified sampling with 

proportional allocation. The study employed a quantitative approach, analyzing the descriptive levels of 

affective filters and English proficiency using mean scores and the correlation among these variables using 

multiple regression analysis. English language proficiency was assessed through a standardized test.  The results 

revealed a significant positive correlation between motivation and various aspects of English proficiency, 

highlighting its crucial role in language learning success. Conversely, anxiety demonstrated a significant 

negative correlation, indicating that higher anxiety levels are associated with lower proficiency. Self-efficacy 

showed a positive relationship with specific skills, particularly correct usage and grammar, suggesting its 

importance in targeted skill development.  Regression analysis further confirmed the significant predictive 

power of motivation and anxiety on overall English language proficiency. Based on these findings, the study 

concludes that motivation and anxiety are key determinants of English language proficiency, while self-efficacy 

plays a more nuanced role.  This study recommends that educational interventions prioritize fostering 

motivation through engaging and relevant learning experiences, alleviating anxiety by cultivating a supportive 

and non-threatening classroom environment, and enhancing self-efficacy through targeted instruction and 

opportunities for success.  Further research is suggested to explore other potential factors influencing English 

language proficiency. 
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INTRODUCTION 

English language proficiency remains a critical issue within the Philippine educational 

landscape. Despite its status as a second language integral to governance, commerce, and academia, 

proficiency levels among Filipino learners are declining, falling short of desired standards. This 

concern has prompted significant educational reforms, such as the MATATAG curriculum, which 

emphasizes foundational English skills to address these persistent challenges. However, student 

performance continues to be hampered by factors like disparate access to quality instruction and 

varied language exposure, highlighting the urgency of understanding the underlying factors that 

impede language acquisition. 

A substantial body of research supports the pivotal role of emotional factors, or "affective 

filters," in second language acquisition. Stephen Krashen's (1982) Affective Filter Hypothesis 

provides the foundational framework, positing that emotional variables like motivation, self-

confidence, and anxiety can either facilitate or obstruct a learner's ability to process language input. 

Studies consistently affirm this, showing that lower anxiety correlates with better performance, 

while high motivation enhances language acquisition (Jiang et al., 2024; Li & Zhou, 2023; Wang, 

2024). This emotional dimension is a key determinant of success, underscoring the need for 

supportive learning environments that cater to learners' affective needs (Rivera, 2023). 
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Within the Filipino context, these affective filters are recognized as key predictors of 

English proficiency (Gonzales, 2010; Gonzales, 2011). Local studies have explored how motivation 

is driven by integrative and instrumental goals (Kuciel, 2013; Shih, 2019) and how language anxiety 

negatively correlates with self-confidence (Salayo & Amarles, 2020). Critically, a recurring finding 

in local literature is the significant gap between students' self-perceived competence and their 

objectively measured proficiency, suggesting systemic weaknesses in language acquisition that 

demand deeper investigation (Manalastas & Batang, 2024). 

Despite this body of work, a clear research gap persists. While individual affective variables 

have been studied, there is a lack of comprehensive, integrated frameworks to assess their 

collective predictive power on language performance, particularly among Filipino junior high 

school students. Much of the existing research focuses on a single affective factor or a narrow aspect 

of language skill, thereby overlooking the complex interplay between motivation, self-efficacy, and 

anxiety. This fragmentation represents a significant knowledge gap, as it prevents a holistic 

understanding of how these emotional factors jointly influence a broad range of English proficiency 

indicators, from foundational vocabulary and grammar to higher-order reading comprehension 

and verbal ability. 

To address this limitation, the present study aims to investigate which affective filters, 

motivation, self-efficacy, and anxiety, significantly predict the English language proficiency of Grade 

9 Filipino learners. Specifically, this study seeks to answer the following research questions: 

1. What is the descriptive level of the respondents' affective filters in terms of motivation, 

self-efficacy, and anxiety? 

2. What is the English language proficiency level of the respondents across the eight 

indicators of vocabulary, correct usage, sentence improvement, verbal ability, analogy, 

grammar, reading comprehension, and spelling? 

3. To what extent do motivation, self-efficacy, and anxiety predict the overall English 

language proficiency of the respondents? 

This study contributes to the field both theoretically and practically. Theoretically, it offers 

a more holistic, integrated model that tests the collective influence of multiple affective filters, 

extending the application of the Affective Filter Hypothesis within the specific sociolinguistic 

context of the Philippines. Practically, the findings can inform the development of targeted 

educational interventions and pedagogical strategies for teachers and curriculum designers, 

providing a nuanced evidence base for creating more effective and emotionally supportive English 

language learning environments. This paper also describes the respondents’ perceived level of 

affective filters using a survey design and English language proficiency through a standardized test. 

 

LITERATURE REVIEW 
The theoretical core of this study is anchored in Stephen Krashen's (1982) Affective Filter 

Hypothesis, which serves as the primary lens for understanding the psychological dimensions of 

second language acquisition. This hypothesis posits that a learner's emotional state acts as an 

invisible "filter" that can either facilitate or impede the processing of comprehensible language 

input. When the affective filter is high, characterized by anxiety, low motivation, or a lack of self-

confidence, it can block language input, thus hindering learning. Conversely, a low affective filter 

allows the learner to be more receptive, promoting successful acquisition. This framework is 

further supported by complementary motivational theories like Self-Determination Theory (Deci & 

Ryan, 2000) and Expectancy-Value Theory (Eccles & Wigfield, 2002), which collectively highlight 

the importance of intrinsic motivation and a learner's expectation of success. 

The landscape of English proficiency in the Philippines is complex, marked by a persistent 

gap between its widespread use and declining learner outcomes (Santos et al., 2022). While English 
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is considered vital linguistic capital for academic and professional success (Goswami & Rahman, 

2023; Ramalingam & Islam, 2024), research consistently reveals that Filipino learners struggle with 

productive skills, particularly in oral communication and written grammar, including common 

errors in verb tenses and subject-verb agreement (Fulgarinas & Canoy, 2020; Gabriel, 2018; 

Munder, 2024; Labicane & Oliva, 2022). Compounding this issue is a notable disparity between 

students' self-perceived abilities and their actual, objectively measured skills, particularly in 

vocabulary and grammar (Manalastas & Batang, 2024). These documented deficiencies, highlighted 

further by the nation's performance in the 2022 PISA, underscore the need to investigate the 

underlying emotional and psychological variables that contribute to these learning gaps. 

The role of affective factors in second language acquisition is well-documented, lending 

strong empirical support to the study's theoretical framework. Research consistently demonstrates 

that emotional barriers can significantly impact learning outcomes (Jiang et al., 2024). Motivation, 

in particular, emerges as a powerful predictor of success. It is often categorized as instrumental 

(learning for practical goals) and integrative (learning to connect with a culture), with both types 

playing a crucial role in sustaining a learner's effort (Cocca & Cocca, 2019). Conversely, language 

anxiety is shown to have a debilitating effect, creating a mental block that impairs performance and 

raises the affective filter (Horwitz et al., 1986; Wang, 2024). Self-efficacy, or a learner's belief in 

their own capabilities, is also critical, as it influences persistence and goal-setting (Kuciel, 2013). 

Within the Filipino context, these affective dimensions are particularly salient. Studies have shown 

that motivation among Filipino learners can vary by age and gender (Gonzales, 2010; Gonzales, 

2011), while language anxiety is negatively correlated with both motivation and self-confidence 

(Salayo & Amarles, 2020). This interplay is complex; for instance, strong motivation and high self-

efficacy can potentially mitigate the negative effects of anxiety (Sandeman, 2022). This body of 

work confirms that affective filters are not isolated variables but are interconnected factors that 

collectively shape a learner's language acquisition journey. 

While numerous studies have investigated English proficiency in the Philippines and others 

have explored the impact of individual affective filters, there is a scarcity of research that provides 

a comprehensive, integrated framework to examine how these factors—motivation, self-efficacy, 

and anxiety, collectively predict a wide range of English proficiency indicators. Much of the local 

research tends to focus on a single affective variable or a narrow set of language skills, overlooking 

the complex interplay between these emotional dimensions and their combined influence on 

overall linguistic competence. This study aims to address this gap by quantitatively assessing the 

predictive power of multiple affective filters on eight distinct indicators of English language 

proficiency among Filipino learners. Based on the theoretical framework and the existing literature, 

this study hypothesizes that motivation and self-efficacy will be significant positive predictors of 

English language proficiency, while anxiety will be a significant negative predictor. 

 

RESEARCH METHOD 
This study employed a quantitative approach utilizing a descriptive-correlational research 

design. This methodological choice was deemed most appropriate for addressing the study's 

research questions. The descriptive component was essential for providing a detailed statistical 

snapshot of the variables, directly answering research questions one and two by establishing the 

current levels of affective filters (motivation, self-efficacy, anxiety) and English language 

proficiency among the Grade 9 learners. The correlational component was used to investigate the 

strength and direction of the relationships between the affective filter variables and English 

proficiency. Furthermore, a predictive framework was established using multiple regression 

analysis to address the third research question and test the study's hypotheses, thereby 

determining which affective filters significantly predict language learning outcomes. This non-
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experimental design allows for the examination of variables in their natural setting without 

manipulation, providing an authentic picture of the interplay between learners' emotional states 

and their academic performance. 

The research was conducted at Biñan Integrated National High School, a large public high 

school in the highly urbanized City of Biñan, Laguna, Philippines. This setting provides a diverse 

student population, enhancing the potential generalizability of the findings. The study's 

participants were Grade 9 learners from this institution. A stratified random sampling technique 

was employed to ensure a representative sample and enhance data validity. The total population of 

991 Grade 9 students was divided into 25 strata, with each class section serving as a distinct 

stratum. This strategy guarantees that students from every section were included, preventing 

potential sampling bias and ensuring the sample accurately reflects the diversity of the entire Grade 

9 cohort. The sample size of 285 was calculated using Slovin's formula with a 0.05 margin of error, 

a standard method for determining a statistically robust sample size for a finite population. 

Proportional allocation was then used to determine the number of participants drawn from each 

stratum, ensuring that the sample from each class section was proportional to its size relative to 

the total population. Final participant selection within each stratum was conducted randomly, and 

the sample was refined based on inclusion criteria such as consistent attendance records. 

To gather data, four primary instruments were utilized. All instruments underwent rigorous 

content validation by a panel of experts (including an English master teacher, a registered 

psychometrician, a university professor, and a registered social worker) and demonstrated high 

internal consistency in their original sources. The English Language Motivation Scale (Clement & 

Kruidenier, 1983; Clement et al., 1994), assessed motivational drivers (α = .902). The English 

Language Self-Efficacy Scale from the same authors measured self-belief (α = .951). The English 

Language Anxiety Scale (Jugo, 2020) captured multifaceted anxiety (α = .780). Finally, the English 

Language Proficiency Test (Cruz, 2018), an 80-item standardized test, served as the dependent 

measure (α = .950). 

The collected data were analyzed using specific statistical techniques chosen to align with 

the research questions. To answer the first two research questions, mean scores and standard 

deviations were calculated to provide a clear quantitative summary of the central tendencies and 

variability for each affective filter and English proficiency indicator, with interpretation guided by 

the descriptive scales presented in Tables 1, 2, and 3. To answer the third research question and 

test the study's hypotheses, a multiple regression analysis was employed. This statistical technique 

was selected because it is the most appropriate method for determining the collective and 

individual predictive power of the independent variables (motivation, self-efficacy, and anxiety) on 

the single dependent variable (overall English language proficiency), allowing the study to identify 

which affective filters were statistically significant predictors of language learning success. 

 

Table 1. Affective Filter Response Interpretation 

Scale Mean Scores 

English Language 

Anxiety and Motivation 

Language 

Self-Efficacy 

Verbal Equivalent 

5 4.22 – 5.00 Very High Highly Confident 

4 3.42 - 4.21 High Confident 

3 2.62 - 3.41 Average Moderately Confident 

2 1.80 – 2.61 Low Not Confident 

1 1.00 - 1.79 Very Low Strongly Not Confident 
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Table 2. Categorical English Language Proficiency level interpretation 
Index of Performance Range of Score Level of Proficiency 

89% - 100% 8.90 – 10.00 Advanced (A) 
67% - 88% 6.70 – 8.89 Proficient (P) 
45% - 66% 4.50 – 6.69 Approaching Proficiency (AP) 
26% - 44% 2.60 – 4.49 Developing (D) 
1% - 25% 1.00 – 2.59 Beginning (B) 

 
Table 3. Overall English Language Proficiency level interpretation 

Index of Performance Range of Score Level of Proficiency 
89% - 100% 71.20 – 80.00 Advanced (A) 

67% - 88% 53.60 – 71.19 Proficient (P) 

45% - 66% 36.00 – 53.59 Approaching Proficiency (AP) 

26% - 44% 20.80 – 35.99 Developing (D) 

1% - 25% 1.00 – 20.79 Beginning (B) 

 

Ethical considerations were paramount throughout the research process. Permission was 

formally obtained from all relevant educational authorities before the study commenced. Informed 

consent was secured from both the student participants and their parents or guardians, ensuring 

they were fully aware of the study's purpose and procedures. The confidentiality of the participants 

was protected by securely storing all data and ensuring that no personally identifiable information 

was disclosed in the findings. To ensure the study is reproducible, this methodology provides a 

transparent and detailed account of the research design, participant selection, sampling techniques, 

validated instruments, and statistical analyses used. By systematically describing each step, future 

researchers are provided with a clear framework to replicate the study in different contexts or build 

upon its findings, thereby contributing to the reliability and validity of the research in the broader 

academic community. 

 

FINDINGS AND DISCUSSION 
This chapter presents the results of the data analysis, beginning with the demographic profile 

of the participants, followed by a detailed examination of the descriptive and inferential statistics. 

The findings are systematically analyzed and discussed in relation to the research questions and 

existing literature. 

 

Table 4. Demographic Profile of Participants (n=285) 

Variable Category Frequency Percentage 
Gender Female 151 53.0% 
 Male 134 47.0% 

 

To contextualize the findings, the demographic profile of the 285 Grade 9 student 

participants was analyzed. In terms of gender, the distribution was relatively balanced, with 151 

participants (53%) identifying as female and 134 (47%) identifying as male. This demographic 

information provides a general background for interpreting the variations in affective filters and 

proficiency levels observed in the study. 

 

Table 5. Perceived mean level of motivation influencing English language proficiency 
Statement Mean Std 

Dev 
Verbal 

Equivalent 
1. English will be helpful for my future career. 4.67 .626 Very High 
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2. I may need English to be admitted to colleges or universities. 4.47 .620 Very High 
3. I want to understand English films/videos, pop music, or 

books/magazines. 
4.23 .682 Very High 

4. Knowledge of English will be helpful when I take examinations. 4.56 .617 Very High 
5. Knowledge of English helps me to perform well in other 

subjects. 
4.37 .657 Very High 

6. I can get pleasure from learning English. 4.01 .727 High 
7. I gain recognition when I have a good command of English. 3.68 .887 High 
8. Knowledge of English helps me to become a better person. 4.01 .900 High 
9. Skills in the use of English help me to improve my life in the 

future. 
4.15 .810 High 

10. It pays to learn and master English because of the many 
benefits that come along with learning it. 

4.34 .755 Very High 

11. English helps me to accomplish school requirements 4.08 .796 High 
12. English will be useful when I transact business in government, 

economics, and school. 
4.28 .795 Very High 

13. English helps me to understand English-speaking people and 
their way of life. 

4.38 .730 Very High 

14. I am interested in English culture, history, and literature. 3.94 .809 High 
15. I feel English is an important language in the world. 4.25 .763 Very High 
16. Knowledge of English helps me to perform well in other 

subjects 
4.20 .726 High 

17. I feel English is mentally challenging. 3.51 .999 High 
18. I am interested in increasing my English vocabulary 4.54 .647 Very High 
19. I gain confidence when I know I use the English language  4.30 .814 Very High 
20. Learning and mastering the English language is very fulfilling. 4.28 .691 Very High 

Overall Mean Level 4.21 High 
 

Based on the data, respondents exhibit a "high" level of motivation for learning English, with 

a grand mean of 4.21, driven by both practical and personal interests. A deeper analysis reveals that 

instrumental motivation is a particularly dominant force, as evidenced by very high mean scores 

for statements linking English to future careers (x̄ = 4.67) and academic examinations (x̄ = 4.56). 

This finding aligns with existing literature emphasizing that learners are often motivated by the 

tangible benefits of language proficiency, such as career advancement and academic success 

(Amorati & Quaglieri, 2023; Nurbaiti et al., 2023; Saragih & Subekti, 2024; Siahaan et al., 2022). 

While also high, integrative motivation, related to cultural interest, showed slightly lower mean 

values, such as for the statement "I am interested in English culture, history, and literature" (x̄ = 

3.94). This suggests that while cultural connection is valued, as supported by research (Chung & 

Long, 2024; Dankova, 2019), it is a secondary driver compared to practical goals. 

A noteworthy finding is the lowest mean value (3.51) for the statement "I feel English is 

mentally challenging," which suggests that respondents may not fully perceive the cognitive 

demands of mastering the language. This observation is consistent with research highlighting a 

potential disconnect between Filipino students' self-perceived competence and their actual 

performance, as well as misconceptions about the effort required for effective language learning 

(Manalastas & Batang, 2024; Quinto & Cacanindin, 2024). However, this view is contrasted by 

studies indicating that students do recognize specific linguistic challenges, particularly in areas like 

word usage and pronunciation in different English varieties (Castro, 2023). This points to a complex 

self-perception where the general difficulty of the language is underestimated, even while specific 

grammatical or lexical obstacles are acknowledged. 

The strong instrumental motivation indicates that learners are highly receptive to 

instruction that explicitly connects English skills to tangible life goals. At the same time, the high 
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integrative motivation suggests that incorporating cultural elements such as films, music, and 

literature would further enhance student engagement. Therefore, an effective pedagogical 

approach would involve a balanced strategy that leverages students' career-oriented goals while 

fostering intrinsic interest through creative and culturally rich activities. 

 

Table 6. Perceived mean level of self-efficacy influencing English language proficiency 
Statement Mean Std 

Dev 
Verbal 

Equivalent 
1. Listen to and understand the main ideas of a televised 

public service announcement in English. 
3.93 .706 Confident 

2. Listen to and understand the details of short 
conversations in English. 

4.22 .635 Highly 
Confident 

3. Listen to and understand the main ideas of a short, 
televised news report in English. 

4.03 .769 Confident 

4. Listen to and comprehend the details of conversations in 
English documentaries, films, songs, and television 
programs. 

4.04 .775 Confident 

5. Listen to and comprehend the idea given in a lecture 
delivered by an English speaker. 

4.03 .782 Confident 

6. Recite in English class fluently. 3.35 .966 Moderately 
Confident 

7. Deliver reports using English as the medium.  3.39 .864 Moderately 
Confident 

8. Deliver solo performances like oration, declamation, and 
some modes of public speaking. 

3.28 1.034 Moderately 
Confident 

9. Read and understand the main ideas of print ads in 
English 

3.79 .867 Confident 

10. Read and understand the main ideas of a short English 
article.  

4.01 .755 Confident 

11. Read and understand the news articles and features in an 
English newspaper.  

3.87 .771 Confident 

12. Read and understand instructions in manuals of gadgets 
or appliances.  

4.02 .835 Confident 

13. Read and understand the details of a poem, essay, short 
story, and novel in English.  

3.95 .829 Confident 

14. Write a business letter in English.  3.21 .917 Moderately 
Confident 

15. Write a short narrative in correct English.  3.45 .958 Confident 
16. Write a long narrative with correct English.  3.18 1.004 Moderately 

Confident 
17. Engage in an informal conversation using English.  3.55 1.018 Confident 
18. Communicate ideas in English clearly and correctly.  3.55 .939 Confident 
19. Engage in academic discussion using the English 

language.  
3.49 .970 Confident 

20. Communicate ideas effectively and efficiently in English 
written discourse.   

3.46 .962 Confident 

Overall Mean Level 3.69 Confident 
 

The respondents reported an overall "Confident" level of self-efficacy in English (grand mean 

of 3.69), though this confidence varies significantly across different language skills. A clear 

distinction emerged between receptive and productive skills, with learners feeling most self-

assured in their listening and reading abilities. This is highlighted by the highest mean score for 

understanding short conversations (x̄ = 4.22) and a high score for understanding short articles (x̄ = 
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4.01). This confidence in receptive skills aligns with research suggesting that early and engaging 

exposure to literacy through activities like storytelling fosters comfort and comprehension (Schatt 

& Ryan, 2021; Smith, 2024). 

In contrast, learners demonstrated considerably lower self-efficacy in productive skills, 

particularly in speaking and writing. Confidence levels dropped for tasks such as delivering solo 

performances (x̄ = 3.28) and writing long narratives (x̄ = 3.18), which had the lowest mean score. 

This disparity is consistent with literature that attributes lower confidence in speaking and writing 

to a combination of factors, including linguistic limitations, psychosocial fears, social anxiety, and a 

notable gap between students' self-perceived abilities and their actual performance (Garcitos et al., 

2024; Lucas & Lucas, 2023; Sandigan, 2018; Separa et al., 2020). This stark contrast between 

confidence in receptive versus productive skills provides an early clue as to why self-efficacy may 

not function as a consistent predictor of overall proficiency in the subsequent regression analysis. 

The high confidence in listening and reading suggests educators can use authentic materials 

effectively. Conversely, the lower self-efficacy in speaking and writing underscores the critical need 

for supportive, low-pressure classroom environments and explicit, structured instruction to build 

confidence and improve language outcomes. 

 

Table 7. Perceived mean level of anxiety influencing English language proficiency 

Statement Mean Std 

Dev 

Verbal 

Equivalent 

1. I panic when I have to speak in English.  3.38 1.057 Average 

2. I tend to be at a loss for words whenever I speak in 

English.  

3.42 1.003 High 

3. I feel self-conscious whenever I speak in English.  3.32 1.104 Average 

4. I tremble when I am to be called on to recite in an 

English class.  

3.18 1.113 Average 

5. I quiver at the thought of speaking in English before the 

class.  

3.05 1.104 Average 

6. I am afraid that my English work would look absurd.  3.51 1.099 High 

7. I am afraid of activities requiring the use of English.  2.76 1.091 Average 

8. I get upset when the class is required to write a 

composition in English.  

2.92 1.009 Average 

9. I am not confident in my writing skills in English.  2.99 1.028 Average 

10. I get nervous when the test requires essay writing in 

English.  

2.99 1.129 Average 

11. I am afraid of being corrected while I am speaking in 

English.  

3.18 1.168 Average 

12. I worry that my English composition will be criticized.  3.40 1.065 Average 

13. I feel embarrassed about seeing red marks in my 

English compositions.  

3.40 1.104 Average 

14. I am afraid that my classmates will criticize my written 

work in English.  

3.25 1.219 Average 

15. I am anxious that my English composition will turn out 

funny.  

3.38 1.093 Average 

16. I am afraid I will sound absurd when speaking with a 

foreigner.  

3.31 1.067 Average 

17. I am afraid of talking to a native English user.  3.11 1.139 Average 
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18. I am afraid of writing to a native English user.  3.00 1.053 Average 

19. I get nervous just at the thought of talking to a 

foreigner.  

2.96 1.100 Average 

20. I feel very self-conscious about speaking the English 

language in front of native speakers.  

3.35 1.060 Average 

21. I feel inferior to my classmates as far as English is 

concerned.  

3.16 1.166 Average 

22. I am not confident in my performance in my English 

classes.  

3.05 1.099 Average 

23. I have a feeling I will not do good in my English classes.  3.14 1.142 Average 

24. My classmates do better in English than I do.  3.40 1.058 Average 

25. I have a feeling I will fail in my English classes.  3.02 1.130 Average 

26. I am afraid I do not really understand the English 

materials that I read.  

3.05 1.108 Average 

27. I fear I do not accurately understand the English 

materials that I heard.  

3.05 1.050 Average 

28. I am afraid I may not understand directions written in 

English.  

2.81 1.063 Average 

29. I am afraid of not understanding discussions in English.  2.98 1.127 Average 

30. I feel I will not be able to give details of the English 

material I read.  

3.05 1.062 Average 

Overall Mean Level 3.15 Average 

 

The findings reveal that respondents experience an "average" overall level of English 

language anxiety, with a grand mean of 3.15. However, this “average” masks specific areas of high 

concern, particularly related to productive skills. The highest anxiety levels were reported for fears 

that their "English works would look absurd" (x̄ = 3.51) and the tendency "to be at a loss for words 

whenever I speak in English" (x̄ = 3.42). These findings indicate that while general anxiety about 

using English is moderate, learners are particularly apprehensive about the perceived quality and 

fluency of their written and spoken output. 

This interpretation moves beyond simply reporting the numbers by connecting these 

anxieties directly to the theoretical framework: such fears actively raise the affective filter, creating 

a psychological barrier to language production. Speaking anxiety is often pronounced due to the 

pressures of real-time communication, which amplifies the fear of making mistakes, receiving 

negative feedback, and losing face (Labicane, 2021; Maquidato, 2021). This fear is further 

compounded by factors like low self-efficacy and emotional intelligence (Natividad et al., 2024). 

Similarly, writing anxiety stems from the significant cognitive load of organizing thoughts in a 

second language and the fear of judgment (Giray et al., 2022; Soriano & Co, 2022). The convergence 

of these studies explains why learners feel more anxious about producing language than they do 

about receptive activities like listening or reading. 

To address these specific anxieties, teachers should implement low-stress activities like pair 

and group work, normalize errors as a natural part of the learning journey, and provide 

constructive feedback that focuses on progress rather than criticism. By understanding these 

specific anxieties, educators can design targeted interventions that foster both language skills and 

emotional well-being. 
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Table 8. Mean proficiency level in the English language 
Indicators of Proficiency in 

English Language 
Descriptive Statistics Verbal Description 

Mean Std Deviation 
Vocabulary 5.95 11.42 Approaching Proficiency 

Correct Usage 5.68 2.409 Approaching Proficiency 
Sentence Improvement 6.58 1.821 Approaching Proficiency 

Verbal Ability 3.17 1.659 Developing 
Analogy 4.67 1.677 Approaching Proficiency 

Grammar 3.24 1.777 Developing 
Reading Comprehension 6.68 2.531 Approaching Proficiency 

Spelling 6.26 2.198 Approaching Proficiency 
Overall Language Proficiency Level                   42.22 Approaching Proficiency 
 

The findings reveal that respondents are, on the whole, "Approaching Proficiency" in English. 

This foundational competence can be attributed to several factors identified in the literature, such 

as strong reading attitudes and the application of various learning strategies (Pampag & Baloran, 

2024; Quinto & Cacanindin, 2024). 

Despite this foundation, the data clearly indicate that learners are still at a "Developing" level 

in the critical areas of verbal ability and grammar. This weakness can be interpreted as a direct 

consequence of the previously identified affective barriers; the high anxiety and low self-efficacy in 

productive skills logically manifest as lower proficiency in the rule-based, productive domains of 

grammar and verbal ability. This is compounded by other factors, including a disparity between 

self-assessed and actual skills, and a lack of practice in sociolinguistic competence (Manalastas & 

Batang, 2024; Echavez, 2024). 

Educators should continue to build on the students' stronger areas by consolidating existing 

knowledge, while simultaneously implementing targeted interventions to address the pronounced 

weaknesses in verbal ability and grammar. The relatively high proficiency in reading 

comprehension can be strategically leveraged as a tool to reinforce grammatical concepts and 

expand vocabulary in context. 

 

Table 9. Relationship between Affective Filters and Indicators of Proficiency in the English 
Language 

Indicators of 
Proficiency in English 

Language 

Affective Filters 

Motivation Self-Efficacy Anxiety 

Vocabulary .091NS .057 NS -.284** 
Correct Usage .184** .174** -.216** 

Sentence Improvement .215** .014 NS -.183** 
Verbal Ability .153** .113 NS -.207** 

Analogy .198** .094 NS -.187** 
Grammar .159** .173** -.206** 

Reading Comprehension .135* -.015 NS -.110 NS 
Spelling .063 NS -.035 NS -.117* 

Overall Language 
Proficiency 

.210** .090NS -.275** 

** significant at .01 level       
* significant at .05 level 
NS not significant 

  

 

The data reveals a strong, positive, and statistically significant relationship between 

motivation and English language proficiency, aligning with literature that asserts motivation drives 
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deeper engagement and perseverance (Athirathan, 2025; Nusrat et al., 2024; Pandey, 2025). 

Conversely, anxiety exhibited a powerful and pervasive negative relationship with proficiency, 

supporting the concept that anxiety hinders performance by creating cognitive overload (Abutiang 

& Ushie, 2025; Santi et al., 2024). In contrast, self-efficacy demonstrated a more limited influence, 

showing significant positive correlations only with correct usage and grammar. This suggests its 

impact is most pronounced in rule-based areas requiring confidence in structural application, a 

finding consistent with research that views self-efficacy's role as often mediated by other factors 

(Hanik et al., 2025; Müller, 2024; Santi et al., 2024). 

The strong positive impact of motivation highlights the necessity for educators to foster 

engaging, relevant, and supportive classroom environments. The pervasive negative effect of 

anxiety points to the critical need for strategies that create a psychologically safe space, such as 

relaxation techniques and positive reinforcement. Finally, the specific role of self-efficacy suggests 

that targeted interventions aimed at building confidence in discrete skills like grammar are crucial. 

 
Table 10. Regression Estimate Analysis for English Language Proficiency 

Predicting Variable 
Regression 
Coefficient 

SE 
t-

value 
p-

value 
95% 

CI 
Intercept 3.911 .963 4.060 .000 [2.02, 

5.80] 
Motivation .682 .207 3.298 .001 [0.28, 

1.09] 
Anxiety -.478 .105 -4.563 .000 [-0.68, 

-0.27] 
F (2, 285) = 17.383, p<.001 R2 =.110 (small effect size, f² = 0.12) VIF < 1.5 

 

The regression analysis confirms that affective filters are significant predictors of English 

language proficiency, with the overall model being statistically significant (F(2, 285) = 17.383, p < 

.001). Together, motivation and anxiety explain 11% of the variance in students' English proficiency 

scores (R² = .110). Assumption checks were satisfied, with Variance Inflation Factor (VIF) scores of 

1.02 for both predictors, indicating no multicollinearity issues and deeming the model robust. 

Individually, both motivation (β = .682, p = .001) and anxiety (β = -.478, p < .000) emerged as 

powerful predictors, aligning with research showing motivated learners achieve more while 

anxious learners are hindered (Alrabai, 2022; Liu & Li, 2024). A key unexpected finding was the 

non-significance of self-efficacy as a predictor in the final regression model. While correlated with 

specific rule-based skills, it did not predict overall proficiency when considered alongside 

motivation and anxiety. This may be because self-efficacy functions more as a mediating variable, 

influencing proficiency indirectly by boosting motivation or lowering anxiety (Teng, 2024; Wu et 

al., 2022). Additionally, the disparity between high confidence in receptive skills and low confidence 

in productive skills may neutralize its effect when predicting a composite proficiency score. 

The significant positive effect of motivation reinforces the need for interventions that foster 

student engagement. The strong negative impact of anxiety underscores the importance of creating 

low-stress, supportive classroom environments where learners feel safe to practice and make 

mistakes. By focusing on these two key affective factors, educational programs can more effectively 

improve students' English language proficiency. 

 

CONCLUSIONS 
This study concludes that affective filters, particularly motivation and anxiety, are significant 

predictors of English language proficiency among Grade 9 Filipino learners. The findings showed 

that while learners exhibited high motivation and moderate confidence, their proficiency was 
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largely at an "Approaching Proficiency" level, with notable weaknesses in grammar and verbal 

ability. The central conclusion is that motivation is a powerful facilitator, and anxiety is a significant 

inhibitor of language acquisition. The hypothesis that self-efficacy would also be a significant 

predictor was not supported, as it did not predict overall proficiency, underscoring that the drive 

of motivation and the negative effect of anxiety are the more dominant forces in the language 

learning journey of these students. 

The primary theoretical contribution of this research is its validation and extension of 

Krashen's Affective Filter Hypothesis through an integrated, multi-variable model. By analyzing 

motivation, self-efficacy, and anxiety simultaneously across eight distinct proficiency indicators, 

this study offers a more nuanced understanding of the affective filter. It reveals that its components 

do not carry equal predictive weight, as motivation and anxiety overshadowed self-efficacy, 

demonstrating their relative dominance in the affective landscape of Filipino learners. This moves 

beyond a monolithic view of the hypothesis, suggesting a more complex interplay where certain 

emotional factors are more critical to overall language acquisition than others. 

The implications for educational practice and policy are profound. The findings strongly 

suggest that addressing these affective barriers is a critical step toward helping students achieve 

higher competence. English language instruction must evolve to become more emotionally 

intelligent, with educators actively cultivating classroom environments that boost motivation and 

mitigate anxiety. This includes connecting learning to students' instrumental goals and creating 

psychologically safe spaces for practice. Policymakers are encouraged to support the development 

of engaging instructional materials and invest in professional development that equips teachers 

with strategies to manage classroom anxiety and build student confidence, thereby fostering a more 

supportive and effective learning ecosystem for all Filipino learners. 

 

LIMITATION & FURTHER RESEARCH 
The interpretation of this study's findings must be framed within several methodological 

limitations that provide clear avenues for future research. Firstly, the correlational and cross-

sectional research design does not permit causal inferences and provides only a static snapshot of 

the variables, which is a limitation because language acquisition is a dynamic process. Furthermore, 

the reliance on self-report instruments introduces the potential for response bias, and the study's 

generalizability is constrained by the specificity of the sample. Finally, the regression model's 

explanatory power (R² = .110) indicates that a large portion of the variance in English proficiency 

is attributable to factors not measured in this study. 

These limitations directly inform several recommendations for future inquiry. To address 

causality and the static nature of the data, future studies should employ experimental and 

longitudinal designs. For instance, researchers could test the effectiveness of a motivation-

enhancement program or track a cohort of students over several years to understand the dynamic 

interplay between affective filters and language development. Future research should also aim for 

a more comprehensive predictive model by investigating other potential predictors such as 

cognitive factors, learning strategies, and instructional quality. 

The unexpected finding regarding self-efficacy presents a particularly interesting avenue 

for future research. Qualitative methods, such as case studies or in-depth interviews, could explore 

why self-efficacy correlated with specific skills but did not predict overall proficiency, thereby 

uncovering the complex, contextual role it plays. Finally, to enhance generalizability, replication of 

this study with larger, more diverse samples across different regions, school types, and age groups 

is crucial to test and extend the validity of the current findings. 
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